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MOTTO 
 َه ُرَِّيُغي َلَ َ هللَّٱ هنِإ ۗ ِ هللَّٱ ِرَْهأ ْنِه ۥُهَنىَُظفَْحي ِۦهِفْلَخ ْنِهَو ِهَْيدَي ِنْيَب ۢن ِّه ٌت ََٰبِّقَعُه ۥَُهل ٍمَْىقِب ا  َآذِإَو ۗ ْنِهِسُفَنأِب اَه ۟اوُرَِّيُغي َٰىهتَح
.ٍلاَو نِه ِۦهِنُود ن ِّه نَُهل اَهَو ۚ ۥَُهل هدَرَه ََلَف اًءٓىُس ٍمَْىِقب ُ هللَّٱ َداََرأ 
For each one are successive (angels) before and behind him who protect him by 
the decree of Allah. Indeed, Allah will not change the condition of a people until 
they change what is in themselves. And when Allah intends for a people ill, there 
is no repelling it. And there is not for them besides Him any patron. 
(QS Ar-Ra’d: 11) 
 
اًرُْسي  ِرُْسعْلا  َعَه  هنِإ .  ًرُْسيا  ِرُْسعْلا  َعَه  هِنإَف 
So, verily, with every difficulty, there is relief: 
Verily, with every difficulty there is relief. 
(QS Al-Insyirah: 5-6) 
 
It was hard when I felt I had to do something. But it becomes easy when I want it. 
(Annie Gottlier) 
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ABSTRACT 
Idah Sulistiani. 143221043. Speaking English Anxiety on Male and Female 
Students at the Eleventh Grade of MAN 5 Bojonegoro in Academic Year 
2017/2018. Thesis. English Education Department, Islamic Education and 
Teacher Training Faculty. 
Advisor : Muntaha, M.Pd. 
Key words : Speaking English Anxiety, Male, Female 
The aims of this study are: (1) to investigate the levels of speaking English 
anxiety of male and female students at eleventh grade of MAN 5 Bojonegoro in 
academic year 2017/2018, (2) to find out the factors cause speaking English 
anxiety of male and female students at eleventh grade of MAN 5 Bojonegoro in 
academic year 2017/2018. 
This study was conducted from April up to May 2018 at the eleventh 
grade students of MAN 5 Bojonegoro. The type of this study was a descriptive 
quantitative approach. The subject was 23 male and 45 female students. The 
researcher collected the data from the questionnaire and interview. Questionnaire 
was analyzed by descriptive statistics and interview used interactive model 
analysis consists of three steps; reduction data, display data, and verification or 
drawing conclusion. To know validity and reliability of questionnaire, the 
researcher used Pearson Product Moment and Cronbach Alpha with help of SPSS 
version 25.0. The trustworthiness was gained through the data source triangulation 
and theoretical triangulation. 
The results of the study are: (1) the level of speaking English anxiety on 
male students categorized as medium anxiety level attaining 73. 9% and low 
anxiety level was 26.1%. And the level of speaking English anxiety on female 
students categorized as medium anxiety level attaining 86. 7%, low anxiety level 
was 2.2% and high anxiety level was 11.1%. (2) There are some factors that 
caused speaking English anxiety on male and female students. The first factor 
related to cognitive anxiety such as low English proficiency, lack of vocabulary, 
lack of practice and inability to express idea. The second factor related to 
psychological anxiety such as lack of preparation, fear of making mistakes and 
memory disassociation. The third factor related to social anxiety such as fear of 
being focus of attention. On male students, factors that most contributed were lack 
of vocabulary and lack of preparation attaining 83.3% which included cognitive 
and psychological anxiety. Meanwhile, memory disassociation was 75% became 
factor that most caused speaking English anxiety on female students. 
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
Language is used in universal among human beings to carry out 
various activities of life. It is a system of arbitrary symbols which help the 
people of a particular community to communicate and to interact (Bashir, 
2011: 36). In language teaching and learning process, there are four major 
skills that must be learnt by learners. Those are receptive skills including 
listening and reading, and productive skills including speaking and 
writing. Brown (2001: 113) stated that the aims of English learning are to 
enable students to participate in short conversation, ask and answer 
questions, find the way to express the idea, and collect information from 
others.  
Speaking is one of the productive skills that have high influence in 
social interaction. Harmer (2007: 284) stated that speaking is the ability to 
speak fluently and presupposes not only knowledge of language features, 
but also to process information. In foreign and second language, the ability 
to speak is the most essential skill since it is the basic for communication. 
Speaking can be realized as the most common way to convey the message 
to others and the ability to communicate effectively is a basic requirement 
which needs to be taken seriously (Azadi, 2015 cited in Zyoud, 2016: 2). 
Studying English especially in speaking is not easy for students because 
English is considered as the foreign language in Indonesia. 
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However, there are some factors that cause students to face the 
difficulty in learning to speak in English. Normally, students in English 
foreign language context do not use the language in authentic situation. 
Because of they possess inability in speaking appropriately and correctly. 
This leads to students’ lack of self-confidence, feel anxiety and avoidance 
when communicating with the teachers or others.  
As mentioned before, anxiety can be factor that affects the students 
in their speaking activity. Students’ anxiety is a real problem that majority 
of students face in learning English as a foreign language. Horwitz (1986) 
cited in Brown (2001: 364) stated that some learners claim to have a 
mental block against anxiety when they come to learn to speak a second or 
foreign language. Anxiety makes students have less confidence, stress, and 
nervousness as well as having difficulty concentrating, becoming 
forgetful, sweating, and having palpitation. They can impede their learning 
process.  
Horwitz (1986, in Yalcin, 2013: 2621) defined anxiety is 
subjective feeling of tension, apprehension, nervousness, and worry 
associated with an arousal of autonomic nervous system. Anxiety is a 
natural thing that can be experienced by every human being. It is already 
considered as a part of everyday life. Anxiety occurs in students with 
lower levels of competency, while students with good competency would 
tend to show better performance (Parker in Heng, 2012). 
However, Horwitz et al. (1986 cited in Occipinti, 2009) described 
three components related to anxiety: communication apprehension, test 
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anxiety, and fear of negative evaluation. Firstly, communication 
apprehension is experienced when the speaker suffers the lack of mature 
communication skills. It is an individuals’ level of fear or anxiety 
associated with either real or anticipated communication with other 
persons (McCroskey’s, 1978 in Chan & Wu, 2004). Difficulty in speaking 
in groups or in public is all in manifestation of communication 
apprehension.  
Secondly, test anxiety is a type of performance anxiety deriving 
from a fear of failure and evaluative situations (Chan & Wu, 2004). Test 
anxiety students often put unrealistic demands on themselves and feel that 
imperfect performance is failure. Test anxious students may have false 
beliefs in language learning. Students who are test anxious in English class 
probably experience considerable difficulty. It is relevant to academic 
context where performance evaluation like test and quizzes is frequent. 
Thirdly, fear of negative evaluation is defined as apprehension 
about others evaluations, distress over their negative evaluations 
avoidance of evaluative situations, and the expectation that others would 
evaluate him negatively (Watson & Friend, 1969 in Chan & Wu, 2004). It 
is apprehension about others evaluations. It is similar to test anxiety, but it 
is boarder in scope because it is not limited to test taking situation. It 
occurs in any social evaluative situation such as interview for a job or 
speaking in foreign language class. Fear of negative evaluation is 
experienced when the language learner feels incapable of having a proper 
social impression.  
4 
 
 
 
However, another important insight to be applied relating to 
anxiety lies facilitative and debilitative anxiety commonly called helpful 
and harmful anxiety (Brown, 2000: 151). Facilitative anxiety keeps 
motivated to succeed. It does not hinder test preparation and test taking 
abilities. In fact, it can help to improve speaking improvement. On the 
other side, debilitative anxiety has a negative effect and impact on a 
student’s test preparation and test taking abilities. When student has 
testing anxiety, they are feeling the influences of debilitating anxiety. So 
anxiety can be inhibit people to express their idea well and can be 
motivation to increase their speaking performance. So, anxiety can affect 
language learning and communication process. Students with high anxiety 
can lead to less success in language tests, students with little performance 
anxiety can do better and use more complex language structures (Philips in 
Balemir, 2009: 30). 
The study that was conducted by Tati (2016) revealed that the 
community college learners in community colleges in Sabah and Kedah 
are generally experiencing anxiety when speaking in the English language. 
They are shy, afraid of being in public, anxious of speaking inaccurately 
and lack of self-confidence while speaking in English language. This is 
because English is not their second language and their main language for 
instruction in college. They generally have a common source of anxiety 
which are; lack of vocabulary knowledge in English, afraid of 
mispronouncing English words, unable to understand English words, 
afraid of making wrong sentences in English, afraid of being laughed by 
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peers, seldom use English language in conversation and worry about 
making errors in using grammar while speaking in English language. 
Basically, learners have demonstrated low proficiency in English and this 
could be a reason that increases their anxiety. Besides that, they did 
display expressive reactions when they made errors during the class 
sessions. 
Moreover, speaking anxiety is a natural feeling of discomfort that 
person experienced before, during, and after speaking in front of public. 
Many people often said that speaking is an anxious activity especially 
when students should speak in front of class and speaking is the most 
anxiety-provoking language skill in language learning situation. When 
students have to speak in front of many people they will be scared because 
uncertain, fear, unprepared and by other reasons. Liu (2007: 126) reported 
that students were afraid to speak and felt deeply self-conscious when 
asked to risk revealing themselves by speaking English in front of other 
people. 
Based on the researcher’s pre-observation conducted in MAN 05 
Bojonegoro, the researcher observes that students tend to avoid if the 
teacher will choose them to speak English in the class. When the teacher 
tries to conduct communication to students, they will be passive, bowing 
their head to avoid the contact with the teacher. When the students do 
presentation in front of the class, the will come in the last order. 
Sometimes, they choose not to express their opinions, not asking, and not 
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answer questions by the teacher. Boys, in fact, were eight times more 
likely than girls to call out answers without raising their hands. 
Boocock (1980, cited in Reynolds, 2007) stated that girls appear to 
have greater verbal ability than boys. Girl’s verbal ability is more rapidly 
than boys, and their superiority at all kinds of tasks requiring verbal 
fluency increases steady. And boys have visual-spatial and mathematical 
ability that exceed girls. Related to anxiety, Matsuda & Gobel, (2004) 
stated that sex has an important role in anxiety. Sex has been regarded as a 
contributing factor for different in language learning anxiety. In the 
Mesri’s study (2012), the result of his study indicated that Iranian female 
EFL learners have scored higher mean in all anxiety categories than male 
learners. It means that male EFL learners have less anxiety to learn 
English. Female EFL learners suffer language anxiety is caused by factors, 
such as unpreparedness for class; communication apprehension with 
teachers, teachers’ questions and corrections in classroom environment. 
Female EFL learners suffer language anxiety fear of negative evaluation 
consist of negative judgments by others, leaving unfavorable impressions, 
making verbal of spelling mistakes, and fear of making mistakes while 
speaking. More specifically, females are much more worried than males 
are. 
It is important to be known that one of factors that affect in the 
language learning process especially in speaking English is anxiety. The 
teachers should be able to understand the students’ characteristics both 
male and female students to analyze their problem related to speaking 
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anxiety before finding the way to reduce it. Different characteristics of 
students need different treatment to deal with. Therefore, the researcher is 
interested in conducting the research entitled “Speaking English Anxiety 
on Male and Female Students at the Eleventh Grade of MAN 5 
Bojonegoro in Academic Year 2017/2018.”  
B. Identification of the Problem 
In relation to background of the problem above, the following 
problems can be identified: 
1. The students avoid making interaction with their teacher in the 
classroom. 
2. Some students are still shy and even afraid of the others to express 
their feeling and ideas orally. 
3. Many students still have fear or feel nervous to speak English in front 
of their friends. 
4. Both male and female students, anxiety can become a barrier for 
language learning. 
5. There are some factors when they feel anxious in speaking English.  
6. Students’ speaking English anxiety is a significant issue which cannot 
be ignored. 
C. Limitation of the Problem 
To limit the scope of the research in analyzing the problem, the 
finding of the research should be limited. In this research, it focuses to 
investigate speaking English anxiety on male and female students at the 
eleventh grade of MAN 5 Bojonegoro in academic year 2017/2018. 
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D. Problem Statement 
Based on the limitation above, the formulation of the problem in 
this research are: 
1. How are the levels of speaking English anxiety on male and female 
students at the eleventh grade of MAN 5 Bojonegoro in academic year 
2017/2018? 
2. What factors cause the speaking English anxiety on male and female 
students at the eleventh grade of MAN 5 Bojonegoro in academic year 
2017/2018? 
E. Objective of the Study 
From the research question, this study has the purpose as follow: 
1. To investigate the level of speaking English anxiety of male and 
female students at eleventh grade of MAN 5 Bojonegoro in academic 
year 2017/2018. 
2. To find out the factors cause speaking English anxiety of male and 
female students at eleventh grade of MAN 5 Bojonegoro in academic 
year 2017/2018. 
F. Benefit of the Study 
1. Theoretical Benefit 
To give contribution in knowledge so this paper can be taken into 
consideration in learning speaking. 
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2. Practical Benefit 
a. For the teachers 
The result of this study can be used as references and 
information for the teacher about the factors can cause of speaking 
anxiety. They can use this information in teaching English 
especially teaching speaking, and to motivate the students so they 
interested to learn English. Teachers are able to learn about 
students’ speaking anxiety that has been acknowledged as one of 
students’ problems in speaking. They are able to recognize the 
symptoms of the students experiencing anxiety so that they can 
decrease the students’ anxiety. However, teachers have a big role 
in managing students’ anxiety during the class to make them talk 
more and get more active in speaking class. 
b. For the students 
It is expected for them to find out how to solve their 
problems in speaking class related to speaking anxiety. Speaking 
anxiety is a serious problem faced the most by the students. From 
the result of this study, the researcher hopes that they are able to 
manage their speaking anxiety so that they can share their ideas 
perform a good speaking.   
c. For other researchers 
This research can be used as a reference to conduct a 
similar study or to continue researching this study. 
 
10 
 
 
 
d. For the readers 
Hopefully this research can help them to overcome 
speaking English anxiety as foreign language. 
G. Key Terms 
To avoid misunderstanding, the researcher explains some words used 
in title of this thesis. 
1. Anxiety 
Horwitz (1986, in Yalcin, 2013: 2621) explains that anxiety 
is subjective feeling of tension, apprehension, nervousness, and 
worry associated with an arousal of autonomic nervous system. 
Anxiety is an uncomfortable feeling of nervousness or worry about 
something that is happening or might happen in the future 
(Cambridge dictionary, third edition). 
2. Speaking anxiety 
Speaking anxiety creates a low self-confidence which 
makes students remain quiet in all situations, even if they have the 
capacity to express themselves and knowledge that is worth 
hearing (Lanerfeldt in Basic, 2011: 4). 
3. Male 
Male is belonging to the sex that does not give birth. Man 
who believes men are superior to women (Oxford dictionary, 2008: 
267). 
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4. Female 
Female is the basic term applied to members of the sex that 
is biologically distinguished from the male sex. It is relating to 
characteristic of a woman (Collins, 2018). 
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CHAPTER II 
THEORETICAL REVIEW 
The aim of this chapter is to establish a theoretical background for the current 
study by reviewing the theories and existing studies pertaining to speaking skill 
and the foreign language anxiety in speaking. This chapter also shows how 
foreign language anxiety relates to the ability of the students in speaking English. 
It provides the theoretical description of speaking review, anxiety review, 
speaking English anxiety, and the instrument for measuring students’ speaking 
anxiety. 
A. Theoretical Review 
1. Speaking 
a. Definition of Speaking 
Thornbury (2005: 20) defines speaking is an activity in real life 
that is carried out by speaker to carry out his/her ideas to interact with 
listener. The activities are unplanned and their continuity is based on 
situations. Chaney in Kayi (2006: 1) states that speaking is the process 
of building and sharing meaning through the use of verbal and non-
verbal symbols, in a variety of context. Speaking is a crucial part of 
second language learning and teaching. It shows that the students are 
able or not in speaking English. Students have to speak up to convey 
what is on their mind and to communicate to other people. Its form and 
meaning are dependent on the context in which it occurs. 
Cameron (2001: 40) states that speaking is about making people 
understand speaker’s feeling and ideas by doing an act of 
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communication using language. Communication is the way of 
individuals can show the feeling, tell the thoughts, ask questions, ask 
for help, argue, persuade, explain, and give order each other. By 
speaking, people can express their opinions or thoughts and feelings to 
others or group verbally, whether face or by distance. It can be 
concluded that speaking is an activity in which the speakers carry out 
their ideas to make people understand about speaker’s feeling by doing 
an act of communication using language. 
b. Kinds of Speaking 
Brown (2001: 271-274) mentions that there are kinds of oral 
productions, those are: 
1) Imitative: It is carried out not for the purpose of meaningful 
interaction, but for focusing on some particular element of 
language forms. 
2) Intensive: It is designed to practice some phonological or 
grammatical aspects of language. Intensive speaking can be self-
initiated or it can even form parts of some pair work activity, 
where learners are going over certain forms of language. 
3) Responsive: It is short replies to teacher or students-initiated 
questions or comments which the replies are usually sufficient and 
do not extend into dialog. 
4) Transactional (dialog): It is carried out for the purpose of 
conveying or exchanging specific information and it is an extended 
form of responsive language.  
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5) Interpersonal: It is carried out to maintain social relationship than 
for transmission of facts and information. For learners, it is a little 
bit difficult to deal with this kind of conversation because they can 
involve some or all of factors, such as a casual register, colloquial 
language, emotionally charged language, slang, ellipsis, sarcasm, 
and a covert “agenda”. In order to get the whole information of the 
conversation, learners need to learn how such features as the 
relationship between interlocutors, casual style, and sarcasm are 
coded linguistically in the conversation. 
6) Expensive (monologue): It gives extended monologue in the form 
of oral report, summaries, or perhaps short speeches. 
c. Functions of Speaking 
Harmer (2007: 270) states that through speaking, the students will 
understand ideas, opinions, and information from other people. 
Richard (2008: 21) mentions three functions of speaking as follows: 
1) Talk as interaction  
It refers to what people normally mean by “conversation” 
and describes interaction that serves a primarily social function. 
When people meet, they exchange greetings, engage in small talk, 
and recount recent experiences, because they wish to be friendly 
and to establish a comfortable zone of interaction with others. 
2) Talk as transaction 
It refers to situations where the focus on what the speaker 
said. Made oneself understood the message clearly and accurately 
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is a central focus rather than make the audience understand and 
they should interact with each other. 
3) Talk as performance 
It refers to public talk that transmits information to 
audiences, such as presentations, public announcements, and 
speeches. The focus is on both the message and the audience. 
Speaking has its functions which cover talk as interaction, talk as 
transaction, and talk as performance which have been mentioned 
above. The functions of speaking show that speaking is not only about 
producing the language, but it also know about the functions of 
speaking for some different purposes in daily communication. 
d. Micro- and Macro-skill of Speaking 
Brown (2004: 142-143) mentions micro- and macro-skills for 
speaker to be mastered by the language learners. Micro-skills of 
speaking are: 
1) Produce chunks of language of different lengths. 
2) Orally produce different among the English phonemes and 
allophonic variants. 
3) Produce English stress patterns, words in stress and unstressed 
position, rhythmic structure, and intonation contours. 
4) Produce reduce forms of word and phrases. 
5) Use an adequate number of lexical unit (words) in order to 
accomplish pragmatic purposes. 
6) Produce fluent speak at different rates of delivery. 
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7) Monitor your own oral production and use various strategies 
devices pauses, fillers, self-corrections, backtracking to enhance 
the clarity of the message. 
8) Use grammatical word classes (nouns, verbs, etc), systems (e.g. 
tense, agreement, pluralization), word order, pattern rules and 
elliptical forms. 
9) Produce speech in natural constituents in appropriate phrases, 
pause groups, breath groups, and sentences. 
10) Express a particular meaning in different grammatical forms. 
11) Use cohesive devices in spoken discourse. 
12) Accomplish appropriately communicative functions according to 
situations, participants, and goals. 
13) Use appropriate registers, implicative, pragmatic conversations, 
and other sociolinguistics features in face to face conversations. 
14) Convey links and connections between event and communicative 
such relation, main idea, supporting idea, new information, given 
information, generalization, and exemplification. 
15) Use facial features, kinetics body language and other non-verbal 
cues along with verbal language to convey meaning. 
16) Develop and use a battery of speaking strategies such as 
emphasizing keywords, providing a context for interpreting the 
meaning of words, rephrasing, appealing for help, and accurately 
assessing how well your interlocutor is understanding you. 
17 
 
 
 
All those skills above are able to act as a checklist of objectives, 
while macro-skills have the appearance of being more complex that the 
micro-skills. Both macro-skills and micro-skills contain ingredients of 
difficulty, depending on the stage and context of the test-taker. 
e. The Problems of Speaking Activities 
There are some problems faced by the learners in speaking 
activities. Ur (1996: 121) explained those problems, as follows: 
1) Inhibition 
Speaking requires some degrees of real-time exposure to an 
audience. Learners are often inhibited about trying to say things in 
a foreign language in the classroom. They are worried about 
making mistakes, fearful of criticism or losing face, or simply shy 
of the attention that their speech attracts. 
2) Nothing say 
Even if the learners are inhibited, teachers often hear 
learners complain that they cannot think of anything to say. They 
have no motivation to express themselves beyond the guilty feeling 
that they should be speaking. 
3) Low or uneven participation 
Only one participant can talk at a time if he is to be heard; 
and in a large group this means that each one will have only very 
little talking time. This problem is compounded by the tendency of 
some learners to dominate, while others speak very little or not at 
all. 
18 
 
 
 
4) Mother-tongue use 
The learners may tend to use their mother tongue because it 
is easier and it feels unnatural to speak to one another in a foreign 
language. Moreover, they feel less exposed if they are speaking 
their mother tongue. 
e. Characteristics of Successful Speaking Activity 
Ur (1996: 120) mentions four characteristics indicating 
successful speaking, they are: 
1) Learners talk a lot 
As much as possible the period of time allotted to the 
activity is in fact occupied by learner’s talk. This may seem 
obvious, but often most time is taken up with teacher’s talk or 
pauses. 
2) Participation is even 
Discussion is not dominated by a minority of talkative 
participants. All get the chance to speak and contributions are 
fairly evenly distributed. 
3) High motivation 
Learners are eager to speak because they are interested in 
the topic and have something new to say about it or because 
they want to contribute to achieve task objectives. 
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4) Language is of an acceptable level 
Learners express themselves in utterances that are relevant, 
easily comprehensible to each other, and of an acceptable of 
language accuracy. 
2. Anxiety 
a. Definition of Anxiety 
Everyone feels anxious at some time or another. Fear and worries 
are common in children, teenagers and even for adults. This is a 
normal part of development. Some people experience to be more 
anxiety than others, over events or things that may not realistically 
deserve an excessive amount of worrying. In the school setting, 
anxiety is experienced often by students when being evaluated, such as 
when taking a test or giving a public performance. Spielberger in Chan 
and Wu (2004: 290) defines anxiety as subjective, consciously 
perceived feelings of apprehension and tension, accompanied by or 
associated with activation or arousal of the autonomic nervous system.  
To make it easier detect the symptoms of anxiety, Muris et al 
(2010: 539) mention briefly about the physical symptom of anxiety. 
They are hands trembling, sweating, difficulties with breathing, 
strange feeling in chest, heart beating very fast, feeling very warm, 
unpleasant feeling in head, feeling nauseous, and feeling very dizzy. 
Students are called to be anxious if get two or more of those 
symptoms. 
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b. Types of Anxiety 
As stated in Mesri (2012: 148), there are three types of 
perspectives from which research studies on anxiety are conducted. 
They are trait anxiety, state anxiety, and situation-specific anxiety. 
1) Trait anxiety 
Trait anxiety can be defined as a comparatively stable 
likelihood to become anxious in wide spectrum of situations 
perceived as threatening or dangerous (Spielberger, 1983 cited in 
He, 2018: 15). Trait anxiety is anxiety experienced by the 
individual of his personality alone (Horwitz, 2001). People with 
high level of trait anxiety are generally nervous people; they lack 
emotional stability. On the contrary, people with low trait anxiety 
are emotionally stable and tend to be calm and relax. 
2) State anxiety 
State  anxiety  is  an  apprehension experienced  at  a  
particular  moment  in  time  as  a  response  to  a  definite  
situation  (Spielberger, in Occhipinti, 2009: 14). State anxiety 
refers to the moment-to-moment experience of anxiety; it is the 
transient emotional state of feeling nervous that can fluctuate over 
time and vary in intensity.  
3) Situation-specific anxiety 
Situation-specific anxiety is related to apprehension unique 
to specific situations and events (Ellis, in Mesri, 2012). It refers to 
a specific type of situation or event such as public speaking, test-
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taking, or class participation. Each situation is different, therefore, 
a person can be nervous in one situation but not in others. 
c. Components of Anxiety 
Horwitz & Young in Bowen (2004: 30) identified three 
components of foreign language anxiety, they are: 
1) Communication apprehension 
Communication apprehension is an individual’s level of 
fear or anxiety associated with either real or anticipated 
communication with other persons. In a foreign language 
classroom, language learners’ oral tasks include not only learning a 
foreign language but also performing the language. Oral 
communication consists of two components, they are listening and 
speaking. Liu (2007: 121) states that speaking is frequently 
mentioned as anxiety-provoking in foreign language activities. 
Young in Chan and Wu (2004: 293) state that most students are 
particularly anxious when they have to speak a foreign language in 
front of their class. As to listening, it is a problem for language 
learners, too.  
2) Test anxiety 
Test anxiety is an apprehension towards academic 
evaluation. It  could  be defined  as  a  fear  of  failing  in  tests  and  
an  unpleasant  experience  held  by  learners  in  many  situations. 
Sarason cited in Occhipinti (2009: 19) defined test anxiety as the 
tendency to view with alarm the consequences of inadequate 
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performance in an evaluative situation. Test anxiety might occur 
when students have poor performance in the previous tests. 
Students develop a negative stereotype about tests and have 
irrational perceptions in evaluative situations. Test anxiety would 
affect foreign language learners with low levels of oral proficiency 
more than those with high levels of proficiency. On the other hand, 
learners experience to be more language anxiety in highly 
evaluative situations. Moreover, in an oral test, it is more 
complicated because it provokes both test anxiety and oral 
communication apprehension, so test-anxious learners will 
doubtlessly suffer stress and anxiety frequently.  
3) Fear of negative evaluation 
Fear of negative evaluation is as apprehension about others 
evaluations, distress over their negative evaluations, and the 
expectation that others would evaluate themselves negatively 
(Watson & Friend in Chan and Wu, 2004: 293).  Although it is 
similar to test anxiety, fear of negative evaluation is broader in 
scope because it is not restricted to test-taking situations. In 
addition to situations of tests, it may take place in any social, 
evaluative situation such as interviewing for a job or speaking in 
foreign language class. Fear of negative evaluation is closely 
related to communication apprehension. When students are unsure 
of what they are saying, fear of negative evaluation occurs and they 
doubt about their ability to make a proper impression. 
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3. Speaking English Anxiety 
a. Speaking Anxiety 
Speaking in foreign or second language is the most anxiety-
provoking activity for the majority of students. Young in Tasee (2009: 
17) states that speaking anxiety is fear, worry, and nervous when there 
are interruptions to the students. Speaking creates feelings of anxiety 
because they are not only to create their own utterances but the 
students feel that have to pronounce properly as well. Arnold in Bowen 
(2004: 43) proposes that the skill of speaking is greatly influenced by 
the time factor as it involved producing language spontaneously. The 
embarrassment that students felt when they expose their language 
imperfections to others and the possibility of negative feedback from 
the teacher increased anxiety levels significantly. Speaking anxiety has 
an impact one’s self-confidence since it often makes one experience 
failure when cannot be able to speak out and show what one knows 
(Lanerfield in Basic, 2011).  
There are several other important results which have emerged out of 
studies involving students’ perspectives on anxiety and speaking. Price 
in Bowen (2004: 43) discovers that the students were also concerned 
about making pronunciation errors and expresses great embarrassment 
at their “terrible” pronunciation. It cannot be denied that the 
pronouncing is an essential part of what one communicates about 
himself to others. When working with speaking in the language 
classroom, pronunciation is not always given sufficient prominence. It 
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is revealed that speaker with poor intelligibility has long-ranged 
difficulties in developing into confident and effective oral 
communication.  
Students frustrate at not only being able to communicate effectively 
and at expressing themselves in a way which is inconsistence with 
their self-image. When learning a foreign language, feelings of 
uncertainly, insecurity and even fear often develop in most of students. 
The oral skill appears to be the most problematic area in terms of its 
relationship to anxiety levels and its potentially negative effect on self-
esteem. Liu (2007: 119) states that anxiety is experienced by a 
considerable number of students when speaking English in class or 
giving presentations, a multitude variables such as lack of vocabulary, 
low English proficiency and memory disassociation contributed to 
students anxiety in class, and the most students felt helpless about 
being anxious when speaking English in class. 
b. Sources of Speaking Anxiety 
Liu (2007: 128-131) characterizes how students become anxious 
when speak English in class, especially in answering questions or 
giving presentations. Students are asked to comment on what causes 
them to become anxious when speaking English, and they identify a 
multitude of variables such as low English proficiency, lack of 
practice, difficulty of the task, lack of confidence, fear of making 
mistakes, and incomprehensible input. 
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1) Lack of vocabulary 
English learners often thought that vocabulary is a big 
obstacle for their English learning, lack of vocabulary is identified 
as a main cause for student anxiety in speaking class. Students said 
that they are a little afraid of speaking English because their 
vocabulary is poor and they a little shy, so they often feel nervous 
when speaking in front of others. It can indicate that the students 
often become nervous in speaking class to a limited vocabulary. 
2) Low English proficiency 
Low English proficiency, similar to previous study 
(Jackson, 2002), is another anxiety-provoker identified by the 
students. Students said that their English is poor, and when they 
want to speak it to somebody, they are always nervous. 
3) Lack of preparation 
However, more students attributed their speaking anxiety to 
lack of preparation and expressed that they would feel less anxious 
and more confident to speak English with preparation. It seems like 
they say that they never want to speak English without preparation, 
but if they are well prepared, they will not be nervous and can 
speak clearly. It is clear that preparation can enhance students’ 
confidence in speaking English though it is not able to get rid of 
anxiety. 
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4) Lack of practice 
Although the students get English subject in formal school, 
they do not have much practice of speaking English in class due to 
the limited class time and big class size, nor do they have many 
choices to speak the language in their daily life. As a result, lack of 
practice provoked anxiety in many students when speaking English 
to others in class. The students said that they are nervous because 
they do not practice it. 
5) Fear of making mistakes and being laughed at 
It is influenced by the Confucian ideology that emphasizes 
perfect performance, the students also feared making mistakes and 
being laughed at, which made them very anxious when speaking 
English to others in class (Jackson, 2002). There is a student said 
that he likes to speak English, but when he is in front of others, he 
will be nervous and cannot say words because he is afraid others 
will laugh at him if he makes some mistakes. 
6) Fear of losing face 
Fear of losing face also causes many students to become 
anxious when speaking English in class. For example, a student 
states that he is a little afraid to lose face and shy when speaking 
English in front of others, he feels nervous and cannot say words 
till forget all the words that he learned. 
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7) Fear of being focus of attention 
Although many students start to learn spoken English in 
secondary school, they do not have much practice at that time 
because of the strongly didactic nature of teaching and exam-
orientedness of schooling. Consequently, many students fear being 
the focus of attention and thus become anxious when singled out to 
speak English in class 
8) Fear of being unable to follow and understand others 
Fear of being unable to follow and understand others cause 
many students to become anxious in oral English classrooms. 
Being unable to follow the teachers can make some students even 
more anxious. The students said that they are very anxious when 
the teacher asks questions because they cannot understand the 
teacher and they are afraid the teacher will ask them to answer 
questions. 
9) Inability to express ideas 
Inability to express ideas is another cause for student 
anxiety in speaking class. As the students reported that sometimes 
they are afraid of talking to others because they have no idea to 
express their meanings by the words they have learned. They feel 
nervous when speaking in front of others because they are afraid 
they will speak nothing and only stand there embarrassedly. They 
become anxious also because they cannot translate their ideas from 
their mother tongue into English. 
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10) Memory disassociation 
Some students become nervous when speaking English in 
class because they cannot remember what they have learned or 
prepared. It may also be the case that anxiety let to memory loss, 
which provoked greater anxiety in students. 
In addition, being unfamiliar with other students causes some 
students to be anxious. On the other hand, they will not feel so anxious 
if they knew one another. Moreover, difficulty of tasks is anxiety-
provoking for some students in English class. Personality is another 
factor. Shy and introverted students become more anxious when 
speaking English to others in class, even in the mother tongue, 
whereas, extroverted students feel more confident and less anxious 
when doing so. 
In conclusion, various factors such as limited vocabulary, lack of 
practice, lack of preparation, fear of making mistakes and being 
laughed, and memory disassociation contributed to students’ anxiety in 
speaking English. If the students are familiar and the task is not 
difficult, they feel much more relax and less anxious to speak English 
in class. 
Several factors put forward by Liu (2004), they could be 
influenced by some aspects. In terms of cognition, McIntyre & 
Gardner (1994: 285) states that anxiety has also been shown to have 
negative influences, both pervasive and subtle, on the three stages of 
cognitive processing: input, processing and output. Tobias stated that 
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anxiety work as a mental block to cognitive performance at all three 
cognitive stages: input, processing, and output. Therefore, they have 
difficulty processing meaningful input, and to be less responsive to the 
language output. 
Then, psychological anxiety, Frances (2008: 29) states that the 
individual feels anxiously marked by a negative thought about a task 
or running out of time in the task, hesitating in self-ability, afraid of 
being embarrassed when in front of the class teachers), fear of failure, 
fear of illness, feeling sad and low self-esteem by excessive worries. 
The students make the negative self-statements, have pessimistic, 
apathetic and unmotivated expectations to speak English. The 
pessimistic thinking creates negative situations and eventually makes 
them anxious. 
With respect to social anxiety, McIntyre (1999) states that in a 
competitive classroom atmosphere, difficult interference with the 
teachers or risk of embarrassment, the opportunity for contact with 
members of the target language group could influence language 
anxiety. Some individuals also experience feelings of discomfort with 
the presence of others, usually accompanied by feelings of shame 
characterized by rigidity, obstacles and a tendency to avoid social 
interaction (Handayani & Dayakisni, 2009: 69). Feeling of shame is a 
form of social anxiety that is characterized by always being aware and 
anxious about others think (Anderson & Harvey, 1988; Asendorpf, 
1987; Carver & Scheier, 1986; Myers, 2012). 
30 
 
 
 
From the above explanation, there are some sources of anxiety that 
causes the students felt anxious when speaking English, namely 
cognitive anxiety, psychological anxiety, and social anxiety. 
Associated with the study conducted by Liu (2004) found factors 
causing speaking English anxiety; low English proficiency, lack of 
vocabulary, lack of practice, fear of being unable to follow and 
understand others, and inability to express idea included cognitive 
anxiety. Then, lack of preparation, fear of making mistakes and being 
laughed at, and memory disassociation included psychological anxiety. 
Besides, fear of losing face and fear of being focus of attention 
included social anxiety. 
c. Measurement of Speaking Anxiety 
Measurement is a systematic, replicable process by which objects 
or events are quantified or classified with respect to particular 
dimension (Weiner, 2007). It is usually achieved by the assignment of 
numerical value. Anxiety itself is a psychological aspect that can be 
measured by questionnaire. There is questionnaire that can be used to 
measure anxiety proposed by the experts. Yaikong & Usaha (2012) 
presents four existing language anxiety scales used to measure overall 
foreign language anxiety and public speaking anxiety levels, as 
follows: 
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1) Foreign Language Classroom Anxiety Scale (FLCAS) by Horwitz 
et al. (1986) 
The FLCAS was developed by Horwitz et al. (1986). It 
contains 33 items using a five-point Likert Scale, which ranges 
“Strongly Agree” to “Strongly Disagree”. It measures students’ 
self-reports regarding anxiety by adding up the ratings on the 33 
items. The FLCAS’s construct comprises three dimensions: (1) 
fear of negative evaluation; (2) communication apprehension; and 
(3) test anxiety. The levels of anxiety based on this scale are 
categorized into three levels. The high anxiety level is represented 
by a score of more than 144, the moderate anxiety level score of 
108 to 144, and little or no anxiety level less than 108. 
2) Personal Report of Communication Apprehension (PRCA-24) by 
McCroskey (1970) 
The PRCA originally varied in forms used as a self-report 
to measure trait-like communication apprehension. Those original 
forms were 20-item (McCroskey, 1970), 10-item (McCroskey, 
1978), 25-item (McCroskey, 1978), and 24-item (McCroskey, 
1982) scales. The 10, 20, and 25-item versions were found to 
contain a disproportionate number of items designed to tap trait 
like communication apprehension across multiple communication 
contexts. The PRCA-24, the latest version, extracted from PRPSA-
34, included 6 items for each of the four dimensions: public 
speaking, talking in meetings or classes, talking in small groups, 
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and talking in dyads. McCroskey et al. (1985) stated that the items 
on PRCA-24 represented common communication situations in 
four dimensions: speaking in small groups; speaking in meetings; 
speaking in dyads; public speaking. 
3) Speaker Anxiety Scale (SA) by Clevenger and Halvorson (1992) 
The Speaker Anxiety Scale (SA) was used mainly to 
measure state anxiety because it was designed to assess situational 
anxiety in relation to public speaking (Clevenger & Halvorson, 
1992). This scale was developed to be the PRCA-State Version 2 
and renamed “Speaker Anxiety Scale.” It consisted of 32 items 
measuring nine factors: (a) pre-speech tension; (b) shyness; (c) 
confusion; (d) physiological activation; (e) post-speech activation; 
(f) environmental threat; (g) positive anticipation; (h) poise; and (i) 
wants more. As indicated by the literature review, the SA provided 
an overall score and was found the most current instrument 
particularly used to measure state anxiety in communication. It 
covered a broad range of speaking contexts, specifically from the 
psychological aspect. 
4) Public Speaking Class Anxiety Scale (PSCAS) by Yaikong & 
Usaha (2012)  
PSCAS aims to measure students’ speaking anxiety. Items 
in PSCAS adopted from previous scales: Foreign Language 
Classroom Anxiety Scale (FLCAS) by Horwitz et al. (1986); 
Personal Report of Communication Apprehension (PRCA-24) and 
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Personal Report of Public Speaking Anxiety (PRPSA-34) by 
McCroskey (1970); and Speaker Anxiety Scale (SA) by Clevenger 
and Halvorson (1992) based on their critical appraisals. Some 
minor changes in wording of adopted items were made to a 
preliminary PSCAS and were validated. The preliminary PSCAS 
yielded an internal consistency of .84 using Cronbach’s alpha 
coefficient when administrated to 72 participants and was factor-
analyzed to establish the construct and the final version. The factor 
analysis revealed that PSCAS included the components of 
communication apprehension, test anxiety, fear of negative 
evaluation, and comfort in using English in a public speaking class. 
Based on some theories above, in this study, the researcher used 
PSCAS to measure the students’ anxiety levels in speaking English. 
Thus, with a measure of the developed PSCAS, levels of speaking 
English anxiety on male and female students can be identified 
precisely, and making teachers enable to address appropriate strategies 
to help reduce such anxiety levels in learning speaking English. 
4. Sex and Foreign Language Anxiety 
There are some reasons of why students tend to be silent listener rather 
than active speakers in oral English classes. They are psychological 
pressure of making mistakes in the presence of their classmates, and 
performing poorly during oral performance due to poor English 
proficiency, and they have inability to express their ideas by words they 
have learned. Both male and female students are in agreement on the 
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importance of communication skill as one of main criteria for 
employability. It means that students are more concerned about their 
ability to communicate in English because good speaking skill is key 
employability skill (Hwa & Peck, 2017). 
Concerning sex, there is a difference in the choice of learning 
strategies between male and female students. Oxford (cited in Park, 2007: 
317) states that female language learners usually use strategies more 
frequently than male language learners. The female using more strategies 
shows that they can handle their feeling. Generally speaking, females are 
more competent in language learning than male. Female students usually 
get higher score in English exams than male students. Therefore, they can 
overcome the disturbance and feeling of anxiety which they experience 
during the process of learning. 
Machida (2001 in Matsuda & Gobel, 2004) investigated Japanese 
students’ language anxiety; female learners were reported to be more 
anxious than male counterparts. Female students are more worried about 
negative evaluations than male. On the other hand, Mesri (2012) revealed 
that there was a considerable difference between female and male 
students’ anxiety levels. Spielberger (1983) found that females are more 
emotionally stable than males in their reactions to highly stressful and 
relaxing circumstances. 
B. Previous Study 
Students’ anxiety in speaking English has attracted much interest 
from many researchers in education field which believe that it will be an 
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important initial condition for students to be able to learn the foreign 
language effectively. Therefore, this research is intended to review some 
related researches to dig up about the researcher’s variable. The study entitled 
“Factors that Causes Language Anxiety in the English Classroom Speaking 
Performance in SMP Negeri 4 Pakem Yogyakarta” written by Rio Herwanto 
(2013) from English Education Department of Yogyakarta State University. 
It focused on investigating factors that causes students anxiety in speaking 
performance and participation in English classroom activities. The result of 
the study showed that there are some factors that causes students anxiety in 
English classroom speaking performance: (1) type of task which demand 
classroom presentation; (2) fear of making mistakes; (3) the role of the 
language teachers; (4) self-perception; (5) gap of competence; and the last (6) 
limited exposure to English. 
The next relevant study about anxiety was accomplished by Liu 
(2006) who examined anxiety in undergraduate non-English majors Chinese 
ESL students in oral English classrooms at different proficiency levels. This 
was a larger study and it included 547 students (430 males and 117 females) 
first-year undergraduate non-English majors enrolled in the English listening 
and speaking course at three different levels. Liu found that a considerable 
number of students at each level felt anxious when speaking English in class. 
Also, it proved that the more proficient students tended to be less anxious. A 
situation that caused students to become most anxious was when they 
responded to the teacher in English class. The other side, they felt anxious 
during pair work. Another important finding was that with increasing 
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exposure to oral English, the students felt less and less anxious about using 
the target language in speech communication. 
There was a study about FLCA (Foreign Language Classroom 
Anxiety) carried out by Mesri (2012). The subject of this study was college 
students which consist of 52 (20 male and 32 female) Iranian EFL students 
taking part in Salmas Azad University. The study was about investigating the 
relationship between EFL learners’ Foreign Language Classroom Anxiety 
(FLCA) with regard to gender. As the results of Mesri’s study, there was a 
significant relationship between FLCA and females. He found that Iranian 
female EFL learners have scored higher mean in all anxiety categories than 
male learners’ mean score is 45. He then claimed that in Iranian EFL context 
male has less anxiety to learn English. He also concluded that affective 
factors seem to play a more important role in the performance of females 
than males. The findings reveal a stronger relationship between FLCA and 
females while this relationship is much weaker for males. More specifically, 
females are much more worried than males are. 
Tanveer (2007) in her study attempted to investigate the factors that 
language anxiety can possibly stem from, both within the classroom 
environment and out of classroom in the wider social context, and has 
recommended a variety of strategies to cope with it. A total of twenty 
participants, six ESL/EFL learners, three highly experienced ESL/EFL 
teachers and eleven ESL/EFL practitioners participated. The findings 
suggested that language anxiety can originate from learners’ own sense of 
self, their self-related cognitions, language learning difficulties, differences in 
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learners and target language cultures, differences in social status of the 
speakers and interlocutors, and from the fear of losing self-identity. The 
existence of speaking anxiety, teachers should ensure that students are 
provided with friendly, informal and learning-supportive environments; they 
should encourage students to have the confidence to make mistakes in order 
to acquire communication skills; also, teachers should avoid setting up 
activities that enhance the chances for them to fail. 
Chan & Wu (2004) investigated foreign language anxiety of EFL 
elementary school students in Taiwan. The result corresponded that there was 
a significant negative correlation between foreign language anxiety level and 
English learning achievement. As to the correlation between foreign language 
anxiety level and English learning achievement, the correlation r=-.279 
(p<.01). The result showed that there was a significant negative correlation 
between the score of the FLCAS and the final score. That is, the higher the 
learners’ anxiety level was, the lower the English learning achievement 
would be.  
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CHAPTER III 
RESEARCH METHOD 
This chapter presents the research method used in this study. This research 
conducted quantitative approach in the form of the survey design. This chapter 
describes research methodology which includes: research design, research setting, 
population and sample, data collecting technique, validity and reliability, and data 
analyzing technique. 
A. Research Design 
A research design is the arrangement of conditions for collection and 
analysis of data in a manner that aims to combine relevance to research 
purpose (Kothari, 2004: 31). The type of this study is a descriptive 
quantitative approach. And the design is survey. Survey is a study used to 
gather information in the form of opinions from a large number of people on 
particular topic or issue (Sukmadinata, 2005: 54). Creswell (2005: 52) stated 
that survey is one of the research procedures in quantitative research in which 
used to describe attitudes, opinion, behaviors, characteristics, or trends in a 
population of individuals. In this study, it describes relating to speaking 
English anxiety on male and female students. 
B. Research Setting 
1. Place 
It is important to the researcher to know, to determine the research, 
and to limit the place in conducting the research to make the research 
easier. In this study, the researcher has chosen the place of the research. It 
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is conducted at MAN 5 Bojonegoro. It is located at Jl. Dr. Soetomo No 50 
Padangan Bojonegoro. 
2. Time 
The researcher conducts the study from November 2017 until June 
2018. The detailed schedule of the research can be seen in the following 
table: 
Table 3.1 Research Schedule 
No Activities 
Months 
Nov Dec Jan Feb Mar Apr May June 
1 Preliminary Observation                
2 Title Approval                
3 Arranging Proposal                
4 Conducting Seminar                
5 Arranging Instrument                
6 Collecting and Analyzing the Data                
7 Writing Research Report                
C. Population, Sample and Sampling 
1. Population 
Creswell (2012: 142) stated that population is a group of individuals 
who have the same characteristics. Sugiyono (2015: 117) states that 
population is a generalization area consisting of: object/ subject having 
certain quality and characteristic determined by researcher to be studied 
and then drawn conclusion. Population is the whole subject of the result 
Arikunto (2014: 173). From the statements above can be concluded that 
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population is the whole of subjects or individuals who have the same 
characteristics. The population of this research is all students at the 
eleventh grade of MAN 5 Bojonegoro. The number of the students is 216 
students. 
2. Sample 
Creswell (2012: 142) states that sample is a subgroup of the target 
population that the researcher plans to study for generalizing about the 
target population. Sample is part of the number and characteristics 
possessed by the population (Sugiyono, 2015: 118). Besides, Arikunto 
(2014: 174) states that sample is a half or a part of the population which 
being researched. Sample is actually required; there can be occasions on 
which the researcher can access the whole population rather than a sample 
(Cohen, 2007: 100). The minimum number of the samples in this study is 
determined by using the Slovin formula with the error rate of 10%. The 
Slovin formula as follows: 
  
 
(   ( ) )
 
n = total of sample 
N = total of population 
  = error limitation 
(Sujarweni, 2014: 66) 
Based on the formula above, the number of sample is obtained as 
follow: 
  
   
(     (   ) )
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        Rounded 68 
The sample of this study is class XI IPA 1, XI IPS 2, and XI 
AGAMA consisting of male students and female students. The number of 
sample is 68 consisting of male and female students. 
Table 3.2 Sample of the Research 
CLASS 
TOTAL OF STUDENTS 
TOTAL 
M F 
XI IPA 1 10 15 25 
XI IPS 2 10 15 25 
XI AGAMA 3 15 18 
TOTAL 23 45 68 
3. Sampling 
Frankel (2012: 91) states that sampling is the process of selecting 
sample of individuals who participate. According to Sugiyono (2015: 118) 
sampling is a technique used in taking sample. Besides, Gall, Borg & Gall 
(2003: 167) states that sampling is process of selecting a sample from a 
defined population with the intent that sample accurately represent that 
population. This research used purposive sampling technique. Purposive 
sampling is the technique of taking samples by not based on random, 
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regional, or strata, but based on the consideration that focuses on a 
particular goal (Arikunto, 2014: 183). Besides, Sugiyono (2015: 124) 
states that purposive sampling is a technique to determine the sample of 
research with some specific considerations that aims for data obtained can 
be more represented. To determine sample needs consideration, among 
others 1) time availability, 2) respondents, and 3) researcher. 
D. Data Collecting Technique 
Data collection technique is a way that researchers do to reveal 
information from respondents according to the scope of the study. To collect 
the data of this study, the researcher needs the instrument. Instrument of 
research is a tool or facility used by researchers in collecting data for the work 
easier and the results are better (Arikunto, 2014: 203). Variations of research 
instrument types are questionnaires, checklists, interviews, and observations. 
1. Questionnaire 
Sugiyono (2015: 199) defines questionnaire as a technique of 
collecting data where the respondent is given written questions and asked 
to respond at his leisure. The first step in designing a questionnaire is to 
clearly define the topic of the study (Bordens & Abbott, 2011: 261). 
Having a clearly defined topic has advantage. It keeps the questionnaire 
focused on the behavior or attitude chosen for study. It is also important to 
take great care to develop questions that are clear, to the point, and 
relevant to the aims of the research. Well-constructed items will be easier 
to summarize, analyze, and interpret than poorly constructed ones.  
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In summary, questionnaires that were used in this research, namely: 
PSCAS (Public Speaking Class Anxiety Scale) questionnaire developed by 
Yaikong & Usaha (2012). PSCAS questionnaire is distributed to students 
to determine the level of speaking anxiety in English on male and female 
students. The researcher used questionnaire in the form of Likert scale. 
This technique consists of two kinds of statement which is positive and 
negative. Positive statement scale is ranged from 1-5 with answer 
“strongly agree” to “strongly disagree”.  
Table 3.3 Likert’s Scoring Speaking Anxiety 
Item Score 
Strongly 
Agree 
Agree Undecided Disagree 
Strongly 
Disagree 
Scoring 5 4 3 2 1 
This instrument has 17 question items which ask respondents to 
responde to situations specific of speaking anxiety and reflect the 
components; communication apprehension, test anxiety, and fear of 
negative evaluation, comfort in speaking English, and bodily reaction 
when speaking English.  
Table 3.4 Indicators of PSCAS 
No Domain Item Total 
1 Communication apprehension 1, 2, 4, 5, 14 5 
2 Test anxiety 3, 9, 17 3 
3 Fear of negative evaluation 6, 7, 11 3 
4 Comfort in speaking English  8, 10, 12 3 
5 Bodily reaction 13, 15, 16 3 
Total 17 
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2. Interview 
Interview involves presentation of oral-verbal stimuli and reply in 
terms of oral-verbal responses (Kothari, 2004: 97). Besides, Arikunto 
(2014: 198) states that interview as a dialogue which is constructed by 
interviewer to get information from interviewee. Interview classified into 
two types; (1) unguided interview is an interview which is no specific 
questions that the interviewer must ask. The interviewer is free asking 
anything, but the interviewer must remember data which are needed. And 
(2) guided interview is an interview in which is specific questions that the 
interviewer must ask. The interviewer has arranged a series of complete 
questions. In this study, the researcher used guided interview to find what 
the factors of students’ anxiety in speaking English. 
E. Validity and Reliability of Instrument 
An instrument is said to be good if it is valid and reliable. Before the 
instruments are used, they have been tried out. It is intended to find the level 
of validity and reliability of instrument. To know the validity and reliability, 
the researcher used SPSS version 25.0.  
1. Validity of Questionnaire 
An instrument is said to be valid if it able to measure what should be 
measured. Cohen (2007: 133) states that validity is an important key to 
effective research. Validity shows the degree of determination between the 
actual data that occurs on the object with the data collected (Sugiyono, 
2010: 4). To examine the item validity of instrument, the researcher used 
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the Pearson’s Product Moment which is carried out by using the SPSS 
version 25.0. The steps as follow: 
 Turn on the SPSS program and select the Variable View, furthermore, 
in the Name write item_1 to item_17. In the Decimal change all to be 
the number 0. 
 
Figure 3.1 Variable View on SPSS 25 
 The next step, click the Data View fill in the data tabulation of 
questionnaire. 
 
Figure 3.2 Data View on SPSS 25 
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 Click the Analyze menu, select Correlate, and select the Bivariate. 
 
Figure 3.3 Analyze Menu on SPSS 25 
 After that will be appeared dialog box Bivariate Correlate. Move all 
items (item_1 to item_17 and total of score) to the Variables box. In 
the Correlation Coefficients select Pearson, on the Test of 
Significance select the Two-Tailed, then select the Flag significant 
correlations. 
 
Figure 3.4 Bivariate Correlations on SPSS 25 
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 Click OK, to end the command 
 
Figure 3.5 The Output Result of Validity on SPSS 25 
Each item of the questionnaire is valid if the value of the coefficient of 
the validity is higher than r-table or it can be said r0>rt. The item of the 
questionnaire is considered as not valid if the correlation coefficient is 
lower than r-table. The results of the try out indicate that from 17 items of 
the questionnaire are valid. It means all items of the questionnaire are 
valid and can be used to this study. 
2. Reliability of Questionnaire 
In addition to being valid, the instrument must also be reliable, which 
means trustworthy or reliable. Reliability in quantitative research is 
essentially a synonym of dependability, consistency and replicability over 
time, over instruments and over groups of respondents (Cohen, 2007: 
146). Besides, Sugiyono (2010: 4) says that reliable with respect to the 
degree of consistency data within a certain time interval. The researcher 
instrument is said to be reliable if it is able to show the constant nature of 
the measurement results even in a different time. Reliability test in this 
research is using Cronbach’s Alpha formula with the help of SPSS version 
25.0. The steps as follow: 
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 Turn on the SPSS program and select the Variable View, furthermore, 
in the Name write item_1 to item_17. In the Decimal change all to be 
the number 0. 
 
Figure 3.1 Variable View on SPSS 25 
 The next step, click the Data View fill in the data tabulation of 
questionnaire. 
 
Figure 3.7 Data View on SPSS 25 
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 Next, from the SPSS menu select Analyze, and then click Scale, and 
then click the Reliability Analyze. 
 
Figure 3.8 Analyze Menu on SPSS 25 
 Then a new dialog box will appear with the name of Reliability 
Analysis, and then enter up item_1 to item_17 to box of variables, then 
in the Model select Alpha. 
 
Figure 3.9 Reliability Analysis on SPSS 25 
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 The last step click on OK to terminate the command, after which it 
will appear SPSS output, as follow: 
 
Figure 3.10 The Output Result of Reliability on SPSS 25 
In the reliability, only the valid items can be calculated. The result of 
the reliability test can be divided into some degrees based on its value. 
Arikunto (2014) divides the degree of reliability into categories as follow: 
 0.800 – 1.000 Very high 
 0.600 – 0.799 High  
 0.400 – 0.599 Average  
 0.200 – 0.399 Low  
 0.000 – 0.199 Very low 
From the calculation of Cronbach’s Alpha, the reliability coefficient is 
0.890. The r-obtained is higher than r-table (0.444), it can be said that the 
questionnaire is reliable. And it has high reliability to be used to collect the 
data needed in this research. 
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F. Trustworthiness 
Trustworthiness is needed to ensure the quality of the finding. The 
researcher tries to ensure the trustworthiness of this study by doing 
triangulation. Vanderstoep & Johnston (2009: 179) define triangulation as a 
method in using more one methodology to address the same questions to 
establish the validity and reliability of the data. Denzin (cited in Ritchie & 
Lewis, 2002: 276) mentions a number of triangulation. Those are: (1) data 
source triangulation, (2) investigator triangulation, (3) methodological 
triangulation, (4) theoretical triangulation. 
1. Data Source Triangulation 
The source data triangulation technique directs the researcher into 
collecting the data; the researcher tries to use various source data. This 
includes difference times for data collection, difference places from which 
who could be involved in the research study.  
2. Investigator Triangulation 
It is using several people (or at least more than one) in the 
gathering and data analysis process. From some researchers view in 
interpreting information and collecting the data, the validity of data can be 
increased. 
3. Methodological Triangulation 
Methodological triangulation refers to researcher uses more than 
one method in the research. It is using the same method on different 
occasions or different methods on the same object of study. In qualitative 
research, the researcher uses the method like interview, observation, and 
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survey. Methodological triangulation is also making different method to 
get validity of data. 
4. Theoretical Triangulation 
Theoretical triangulation means the researcher compares the data 
finding with perspective theory that is relevant. The researcher is 
demanded to have expert judgment to compare the finding of research 
with the certain theory. 
From those types of triangulation, the researcher used data source and 
theoretical triangulation to get validity of data. The analyzing data were taken 
back to the participants to confirm if their descriptions and statements made 
were correctly captured (member checking). 
G. Data Analyzing Technique 
Data analysis is classifying the data based on variable and kind of 
respondent, tabulating the data based on variable of whole respondent, 
providing the data each variable studied, perform calculations to answer the 
problem formulation, perform calculations to test the hypothesis that has been 
presented (Sugiyono, 2015: 207). Quantitative is data in the form of numbers 
or qualitative data that have been scored. The data of this study is analyzed by 
descriptive statistics and interactive model. 
1. Descriptive Statistics 
Descriptive statistics are methods used to provide a description 
summarizing of collection quantitative information (Kaplan, 2005: 27). In 
this study, descriptive statistics is used to investigate the speaking English 
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anxiety level of male and female students. The statistics are mean (M), the 
maximum and the minimum score, and the frequency of data distribution. 
a. Mean 
Mean is the average value of a data group. It is gained from 
summing up all individual data of the group and dividing it by the total 
of the individuals.  
b. Range 
Range is the gap between the highest and the lowest value in a data 
group. It is gained by subtracting the highest value with the lowest 
value. 
c. Median 
Median is the scores which are arranged based on the amount, 
which is in the middle between the lowest and the highest scores 
(Djiwandono, 2007: 212). Beside, Brown (1996: 151) says that the 
median is the point that divides the scores 50/50; much like the median 
in a highway divides the road into two equal parts. 
d. Mode 
Mode is that score which occurs most frequently (Brown, 1996: 
104). Brown also says that no statistical formula is necessary for this 
straight forward idea. 
e. Standard Deviation 
Standard deviation is the distance of an individual value from the 
mean. 
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2. Interactive Model 
In this study, to find out the factors that cause speaking English 
anxiety, the data of interview were analyzed by using interactive model 
proposed by Miles and Huberman. There are three main components to be 
understood by the researcher. The three main components of the analysis 
are (1) data reduction, (2) data display and (3) conclusion drawing/ 
verification (cited in Sugiyono, 2015: 337-345). Figure 3.1 shows the 
components of data analysis. 
 
 
 
 
 
  
Figure 3.11 Components of Data Analysis: Interactive Model 
The first step which was conducted by the researcher was 
collecting the data from interview related to factors that cause speaking 
English anxiety on male and female students. Then, the data were selected, 
simplified, transformed and organized in order to answer the research 
questions. This step was known as data reduction method. While 
collecting the data, the researcher could also select the data which was 
needed for this present research. Because data reduction was a part of 
Data 
Collection 
Data 
Display 
Data 
Reduction 
Conclusion: 
drawing/verifying 
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analysis, so the analysis of the data had been conducted the researcher 
during data collection period. 
The second step of analysis activity was data display. It covered 
the activity of writing down the organized data in the form of descriptive 
text, so that the researcher could see what was happening and drew 
conclusions. In displaying the data, the researcher focused in what was 
stated in the objectives of this present research. The process of displaying 
data was also could not be separated from analysis. Therefore, while 
displaying the data, the researcher was also analyzing the data in which 
data should be entered. 
The third step was conclusion drawing and verification. From the 
beginning of data collection, the researcher was beginning to decide what 
things mean. This step could be the final steps which have been supported 
by continuous process of analyzing the data. In other words, the 
conclusions of this present research have answered the research question. 
It was clear in that figure the three types of analysis activity and 
the activity of data collection itself form an interactive cyclical process. 
The selected data (data reduction) leads to new ideas on what should go 
into a data display. Entering the data requires further data reduction. As 
the displayed data fill up, preliminary conclusions are drawn, but they lead 
to the decision to what another data needed to make the conclusion. 
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CHAPTER 4 
RESEARCH FINDING AND DISCUSSION 
A. Descriptive Analysis 
1. Speaking English Anxiety Levels 
Speaking English anxiety levels of male and female students at the 
eleventh grade of MAN 05 Bojonegoro were identified from the result of 
the PSCAS questionnaire which had been calculated by using SPSS 
version 25.0. It comprised 17 items, each which was answered on a five-
point Likert scale, ranging from 5 “Strongly Agree” to 1 “Strongly 
Disagree”. Thus, the total multiplied scores of a PSCAS were 85 and the 
subtracted by 17; scores higher than 68 were categorized as high anxiety, 
between 68-51 as medium anxiety, and lower than 51 as low anxiety.. In 
terms of anxiety levels based on mean, it revealed that mean scores which 
fall within the interval of 3-4 is categorized as medium anxiety level, 
below 3 as low anxiety level, and above 4 as high anxiety level. Table 4.1 
shows the score for each anxiety level perceived by students.  
Table 4.1 PSCAS Categorization 
Score Level 
17 – 50 Low Anxiety 
51 – 68 Medium Anxiety 
69 – 85 High Anxiety 
The PSCAS was administrated to the students during their scheduled 
English class at second semester on April and May. Responses to all items 
of the PSCAS are reported in Table 4.2 below. All percentages referred to 
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the number of students who agreed or strongly agreed (or disagreed and 
strongly disagreed) with the statements indicative of speaking English 
anxiety. The column of the table showed the percentages of students who 
agreed or disagreed with the statements. 
Table 4.2 Mean Scores and Percentage of the PSCAS 
No Items Mean 
Percentage 
SA 
% 
A 
% 
U 
% 
D 
% 
SD 
% 
1 
I never feel quite sure of myself 
while I am speaking English. 
3.94 23.5 50 23.5 2.9 0 
2 
I start to be panic when I have to 
speak English without a 
preparation in advance. 
4.10 33.8 47.1 16.2 1.5 1.5 
3 
In a speaking class, I can get so 
nervous I forget things I know. 
2.93 7.4 20.6 32.4 36.8 2.9 
4 
I feel confident while I am 
speaking English. 
2.75 2.9 11.8 47.1 33.8 4.4 
5 
I get nervous and confused when 
I am speaking English. 
3.60 10.3 51.5 27.9 8.8 1.5 
6 
I am afraid that other students 
will laugh at me while I am 
speaking English. 
3.74 26.5 39.7 16.2 16.2 1.5 
7 
I get nervous when the English 
teacher asks me to speak English 
which I have prepared in advance. 
3.54 19.1 35.3 27.9 16.2 1.5 
8 
I have no fear of speaking 
English. 
2.81 7.4 16.2 33.8 35.3 7.4 
9 
I can feel my heart pounding 
when I am going to be called on. 
3.49 10.3 52.9 16.2 16.2 4.4 
10 
I feel relaxed while I am speaking 
English. 
2.72 7.4 11.8 35.3 36.8 8.8 
11 
It embarrasses me to volunteer to 
go out first to speak English. 
3.72 13.2 57.4 17.6 11.8 0 
12 
I face the prospect of speaking 
English with confidence. 
3.09 7.4 26.5 36.8 26.5 2.9 
13 
Certain parts of my body feel 
very tense and rigid while I am 
speaking English. 
3.37 10.3 41.2 27.9 16.2 4.4 
58 
 
 
 
14 
I feel anxious while I am waiting 
to speak English. 
3.56 13.2 50 19.1 14.7 2.9 
15 
I dislike using my voice and body 
expressively when I am speaking 
English. 
3.34 14.7 23.5 44.1 16.2 1.5 
16 
I have trouble to coordinate my 
movements while I am speaking 
English. 
3.41 4.4 44.1 39.7 11.8 0 
17 
Even if I am very well prepared, I 
feel anxious about speaking 
English. 
3.71 14.7 54.4 17.6 13.2 0 
 
Figure 4.1 Histogram of Mean Scores of PSCAS 
Based on the table of mean scores and percentage of the PSCAS, they 
explained the situations that make students the most anxious when 
speaking English in the class are follows; first, they afraid to speak 
English caused students’ anxiety greatly. The result of responding item #1 
“I never feel quite sure of myself while I am speaking English” is (3.94) 
and item #2 “I start to be panic when I have to speak English without a 
preparation in advance” is (4.10). Item #5 “I get nervous and confused 
when I am speaking English” was (3.60). When speaking English, the 
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students could not be relaxed and finally they were confused what should 
be said. Those items are included in the domain of communication 
apprehension (based on the domain constructed by Horwitz. et al., 1986). 
Related to domain of test anxiety item #17 explained, “Even if I am 
very well prepared, I feel anxious about speaking English” was (3.71). 
Although the students had prepared and get ready well their material, they 
still felt anxious when speaking English. It was also supported by item #9 
“I can feel my heart pounding when I am going to be called on” was 
(3.49). The students tend developing a negative stereotype about test and 
fear of getting unpleasant experience when they asked to speak English. 
Another situation that made the students most anxious is they were 
afraid if other students laughed them. Because of their speaking English 
was poor and they were afraid making mistakes. They endorsed the 
statements in item #6 “I am afraid that other students will laugh at me 
while I am speaking English” is (3.74). And item #11 “It embarrasses me 
to volunteer to go out first to speak English” is (3.72). It meant that the 
students were exceedingly shy when they had to speak English in front of 
others. They were easily embarrassed and nervous because they felt that 
everyone was looking at them and judging them. Those were included in 
the domain of fear of negative evaluations (based on the domain 
constructed by Horwitz. et al., 1986). 
However, there were items which were reflective of comfort in 
speaking English as follow: item #8 “I have no fear of speaking English” 
was (2.81) and item #10 “I feel relaxed while I am speaking English” was 
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(2.72). Those items showed mean score was under average (3.00). It meant 
they denied that they had no fear and felt relax while speaking English. 
Actually, they were afraid and nervous.  
Then, the researcher could identify the anxiety related to bodily 
reaction which occurred to the students when speaking English through 
items of questionnaire. Item #13 “Certain parts of my body feel very tense 
and rigid while I am speaking English” was (3.37) and item #16 “I have 
trouble to coordinate my movements while I am speaking English” was 
(3.71). The students reported that a part of their body felt very tense and 
rigid. Then, they also had trouble to coordinate their movement while 
speaking English. 
From PSCAS questionnaire, the most domain which influence the 
students’ anxiety in speaking English both male and female students was 
communication apprehension. It was proved by item #2 was 410 and item 
#1 was 3.94. Then, the domain in the fear of negative evaluation also 
contributed on students’ speaking English anxiety (item #6 was 3.74 and 
item #11 was 3.72). The students responded items related to domain of the 
comfort in speaking English. The mean scores of them (item #8 was 2.81 
and item #10 was 2.72) were less than (3.00), it meant that the students 
were uncomfort or not relaxed while speaking English. 
a. Level of Speaking English Anxiety on Male Students 
To find out the level of speaking English anxiety on male students 
at the eleventh grade of MAN 5 Bojonegoro, the researcher used 
PSCAS questionnaire consist of 17 items. The questionnaire analyzed, 
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then it find out that the minimum score of speaking English anxiety on 
male students was 39 and the maximum score was 65, mean score was  
53. 61 and standard derivation was 6. 854. Table 4.3 shows the 
frequency distribution of speaking English anxiety category on male 
students. 
Table 4.3 Frequency of Anxiety Levels on Male Students 
Score Frequency Percent Level 
17 – 50 6 26. 1% Low anxiety 
51 – 68 17 73. 9% Medium anxiety 
69 - 85 0 0% High anxiety 
Total 23 100%  
 
Figure 4.2 Histogram of Anxiety Levels on Male Students 
Based on the table and histogram showed that speaking English 
anxiety on male students, it categorized as medium anxiety level 
attaining 73. 9% (17 male students) and low anxiety level was 26.1% 
(6 male students). Therefore, it could be concluded that level of 
speaking English anxiety on male students included medium anxiety 
was 73. 9%. 
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b. Level of Speaking English Anxiety on Female Students 
To find out the level of speaking English anxiety on female 
students at the eleventh grade of MAN 5 Bojonegoro, the researcher 
used PSCAS questionnaire consist of 17 items. The questionnaire 
analyzed, then it find out that the minimum score of speaking English 
anxiety on female students was 48 and the maximum score was 77, 
mean of them was 59. 96 and standard derivation was 6. 256. Table 4.4 
shows the frequency distribution of speaking English anxiety category 
on female students. 
Table 4.4 Frequency of Anxiety Levels on Female Students 
Score Frequency Percent Level 
17 – 50 1 2. 2% Low anxiety 
51 – 68 39 86. 7% Medium anxiety 
69 - 85 5 11. 1% High anxiety 
Total 45 100%  
 
Figure 4.3 Histogram of Anxiety Levels on Female Students 
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Based on the table 4.4 and the histogram, it showed that level of 
speaking English anxiety on female students is in medium anxiety 
level attaining 86. 7% (39 female students), low anxiety level was 
2.2% (1 female student) and high anxiety level was 11.1% (5 female 
students). Therefore, it could be concluded that level of speaking 
English anxiety on female students included medium anxiety was 86. 
7%. 
Table 4.5 Anxiety Levels on Male and Female Students 
Level Male Female 
Low anxiety 26. 1% 2. 2% 
Medium anxiety 73. 9% 86. 7% 
High anxiety 0% 11. 1% 
Total 100% 100% 
As shown in Table 4.5, anxiety levels on male and female students 
had different percentage. On the low anxiety level, percentage of male 
students was higher than female students. And the medium and high 
anxiety level, female was higher than male students. Even there was no 
male student on the high anxiety level. It meant that the anxiety levelson 
male students were lower than female. In the other word, female students 
were more anxious than male students. 
2. Factors of  Speaking English Anxiety 
Since anxiety influences speaking English, it is necessary to reduce it. 
To reduce speaking English anxiety and foster learning, it would be better 
to find out the sources first. As discussed before, a considerable number of 
students became anxious when speaking English in class, especially when 
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singled out to answer questions or give presentations. When the students 
asked to comment or what caused them to become anxious when speaking 
English in class, they identified a multitude of variables. 
Table 4.6 Frequency of Factors Causing Speaking English Anxiety 
No 
Factor 
Male 
(6 students) 
Female 
(8 students) 
Component Statements F % F % 
1 Cognitive Low English proficiency 3 50% 2 25% 
Lack of vocabulary 5 83.3% 5 62.5% 
Lack of practice 2 33.3% 2 25% 
Fear of being unable to follow and 
understand others 0 0% 0 0% 
Inability to express idea 1 16.7% 2 25% 
2 Psychological Lack of preparation 5 83.3% 3 37.5% 
Fear of making mistakes and 
being laughed at 3 50% 5 62.5% 
Memory disassociation 2 33.3% 6 75% 
3 Social Fear of losing face 0 0% 0 0% 
Fear of being focus of attention 2 33.3% 3 37.5% 
As shown in Table 4.6, the finding of the study revealed that there 
were some factors that caused speaking English anxiety both male and 
female students. Those factors were based on cognitive anxiety (low 
English proficiency, lack of vocabulary, lack of practice, and inability to 
express idea), psychological anxiety (lack of preparation, fear of making 
mistakes and being laughed at, and memory disassociation), and social 
anxiety (fear of being focus of attention).  
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On male students, the factors that most contribute to the anxiety of 
speaking English were lack of preparation attaining (83.3%). It meant that 
almost all male students agreed that lack of preparation provoked their 
speaking English anxiety. Lack of vocabulary also gave contribution that 
caused their speaking English anxiety attaining (83.3%). Besides, female 
students stated that memory disassociation became the most factors of 
their speaking anxiety. The other factors like lack of vocabulary (62.5%) 
and fear of making mistakes and being laughed at (62.5%) also became 
sources of their anxiety in speaking English on female students. 
From those explanations, it could be concluded that the factors of 
speaking English anxiety that most contributed on male and female 
students came from cognitive and psychological anxiety. The data was 
shown as follow: 
a. Factors of Speaking English Anxiety on Male Students 
1) Cognitive anxiety 
 Low English Proficiency 
Low English proficiency was an anxiety-provoker 
identified by the students in the present study. It means 
students who are unable to communicate effectively in English 
because their primary language is not English and they have 
not developed fluency in the English. In a word, low 
proficiency in any one of the four skills would make the 
learners anxious and impede the students’ English learning 
seriously.  
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Statements like “I am anxious to speak English because my 
English is still poor” (Bram, male). Another students 
supported, “I know my English is poor, so I am little afraid of 
speaking English” (Burhan, male). From the data, it could be 
concluded that 50% of male students stated low English 
proficiency could provoke speaking English anxiety on male 
students. 
 Lack of Vocabulary 
Students need to choose appropriate words to express an 
idea. To be able to do that, it is essential for them to have an 
ability to recall vocabulary items well. “Sometimes I am 
confused what I should say because I do not know the words of 
English” (Bram, male). And it supported by statement “that 
makes me anxious when lack of memorizing the vocabulary” 
(Ryan, male). The students felt confuse then they are anxious to 
speak English when they did not know the words of English 
and lack of memorizing vocabulary.  
 Lack of Practice 
Although speaking skills exist in syllabus of English 
subject, the students did not have much practice of oral English 
in class due to limited class time and big class size. As a result, 
lack of practices provoked much anxiety in some students 
when speaking English. Students commented “My English is 
already poor, and the practice is less, it makes me more 
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anxious” (Bram, male). From the data, it could be concluded 
that the male students felt worry when they get less practice to 
speak English in the class was (33.3%). Speaking English 
needs more practices in order to be accustomed. Besides, they 
had low English proficiency, and it made them more anxious. 
 Inability to Express Idea 
Inability to express idea was another cause for students in 
speaking English anxiety. As a students reported, “I also have 
trouble to express idea by using English. Because my English 
is low, so it impedes me to reveal the idea well. Sometimes it 
makes me anxious” (Reza, male). The student have trouble to 
express their ideas by using English. They said that it is so hard 
to transfer ideas from Indonesia into English. It impedes them 
to reveal their idea well. And the end they felt nervous and 
anxious to speak English when they were unable to express 
ideas. Therefore, inability to express idea caused the students’ 
speaking English anxiety was 16.7%. 
2) Psychological anxiety 
 Lack of Preparation 
The analysis of interview revealed that almost all male 
students attributed their anxiety to lack of preparation and 
expressed that they would feel less anxious and more confident 
to speak English with preparation. The male students reported, 
“Before speaking English I have to prepare first what should be 
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said and understand the material in order to be not panic” 
(Udin, male). Another student commented, “When I am asked 
to speak with lack of preparation, it makes me panic” (Burhan, 
male).  
And the students said the effect of lack of preparation in 
speaking English. “The impact of lack of preparation can be 
very fatal to me. Because of my tendency that still have to get 
ready to speak English. If there is no preparation, my 
vocabulary can be shambled” (Ryan, male). It is clear that lack 
of preparation could enhance students’ anxiety in speaking 
English though it might not be able to get rid of anxiety. 
 Fear of Making Mistakes and Being Laughed at 
The students felt anxious when they made mistakes in 
speaking English. They were afraid their friends’ reaction and 
being laughed at. As students commented, “fear of being 
laughed at friends when making mistakes. I am also worry 
making mistakes when speaking English and being laughed at 
others” (Burhan, male). Another student said, “I fear of making 
mistakes and being laughed at because there are many 
audiences. It usually makes me nervous when speaking English 
in front of class” (Dianul, male). 
Based on the data above, the students were not only afraid 
of making mistakes in front of many audiences when speaking 
English, but also they were afraid when they were being 
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laughed at by them. They are fear of getting negative 
evaluation from others. And it made them more anxious to 
speak English. 50% of male students said that fear of making 
mistakes and being laughed at could provoke their speaking 
anxiety. 
 Memory Disassociation 
The students became nervous and worry when speaking 
English in class because they could not remember what they 
had learned or prepared. Statement like, “When I am in front of 
class, sometimes I forget what I should say, and it makes me 
feverishly” (Burhan, male). Another student reported, 
“Sometimes I am also confused because I forget the material 
that I want to convey, so I can’t think anything” (Bram, male). 
It means that memory disassociation provoked the speaking 
English anxiety on male students was (33.3%). 
3) Social anxiety 
 Fear of being Focus of Attention 
Some students afraid when they were being the focus of 
attention and it became anxious when singled out to speak 
English in class. 33% of male students agreed that it became 
one of factors caused speaking anxiety. As students explained 
that is shown the following data. “If the attention of my friends 
focuses on me, it makes me panic and just silent” (Burhan, 
male). And the statements like, “When I am speaking and all 
70 
 
 
 
my friends give me attention, I am panic and nervous” (Bram, 
male). 
Based on the data above, it showed that the students would 
feel anxious when their friends in the class give more attention 
to them. And they are afraid getting negative evaluations from 
their friends. It caused the students could not express their idea 
orally and made them to be panic then they do nothing in the 
class. 
b. Factors of Speaking English Anxiety on Female Students 
1) Cognitive anxiety 
 Low English Proficiency 
The female students commented, “Basically, I can’t speak 
English. If I asked to speak I am nervous” (Febri, female). 
Another student supported, “My English is poor and so when I 
want to speak, I am always nervous” (Indri, female). They 
admitted that they felt nervous when speaking English because 
their English proficiency is poor. It means that their low 
English proficiency made them getting anxious was (25%). 
 Lack of Vocabulary 
Some female students stated, “Because I seldom learn 
vocabulary so I am lack of them. When I am in front of class to 
be asked presentation I am nervous” (Febri, female). Another 
female student said, “My vocabulary is less and there are many 
spell that is wrong making me anxious” (Indri, female). From 
71 
 
 
 
the data, female students were less learning the vocabulary and 
it made them get difficulty when asked by the teacher to speak 
English in front of the class. They had trouble in spelling the 
words because there were some words that was similar. 
Therefore, lack of vocabulary made them feel nervous and 
anxioys when speaking English especially giving presentation. 
It could be concluded that lack of vocabulary could provoke 
speaking English anxiety on female students was (62.5%). 
 Lack of Practice 
There were (25%) of female students said that lack of 
practice could creat feeling worry and anxious when speaking 
English. As the following data, “Lack of practice makes me 
anxious, for me speaking English needs more practices in order 
to be accustomed. If it is not, we will often make mistakes. 
Moreover to pronounce English should be right in order to be 
misunderstanding” (Khusnul, female). “Then I am afraid when 
I am lack of practice. It can make me less confidence and to be 
trained” (Faiza, female). Speaking English need more practices 
in order to be a habit. When they were accustomed, they would 
minimize the error or mistakes especially to pronounce English 
well. 
 Inability to Express Idea 
The data show, “Because I haven’t had ability enough in 
English, so it is difficult to express the idea using English” 
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(Indri, female). Another students suppoted, “And my other 
difficulty is when asked to convey my opinion by using 
English. It makes me so anxious and I feel nervous” (Ika, 
female). The students reported that they had low ability in 
English and it made them felt so hard to convey their idea by 
using English. To express their opinion used mother tounge had 
already made them difficult. Therefore, inability to express idea 
when the students were speaking English caused anxious and 
nervous was (25%).  
2) Psychological anxiety 
 Lack of Preparation 
Certain of female students said that lack of preparation 
caused them felt more anxious than with more preparation was 
(37.5%). Statement like, “When I am ordered by teacher to 
come in front of the class and it is suddenly, I haven’t prepared 
anything, so I am worried” (Faiza, female). Another student 
supported, “I feel anxious when I come in front of class, but I 
am lack of preparation” (Indah, female). Based on the data, the 
students were worry when they would be called by the teacher 
to speak in front of class suddenly. It was caused they had no 
enough preparation to speak well. So they felt more anxious. 
 Fear of Making Mistakes and Being Laughed at 
Fear of making mistakes and being laughed at became one 
of the factors that cause speaking English anxiety on female 
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students was (62.5%). As the female students reported, “I am 
shy when making mistakes in speaking English, although it is 
in front of my classmates. I am shy when my friends pay 
attentions me, if I make mistakes will be laughed” (Indri, 
female). And there is a major mistake that students made which 
potentially provoke anxiety, namely pronunciation. In line with 
the previous discussion about classroom presentation, 
pronunciation became a big problem which influenced 
students’ speaking English in front of the class.  
The mistakes on pronunciation were the problem for 
students which caused anxiety. “Because I am not fluency 
when asked to speak or pronounce the words of English, I 
afraid making mistakes and my friends will laugh me” (Ika, 
female). Based on the data, the students were fear of making 
mistakes to pronounce the words of English. Students have 
non-native accents of English that impede them to convey their 
message well. Therefore, pronunciation gives a significant 
effect to the meaning of what the students said. 
 Memory Disassociation 
Most female students admitted that memory disasscoation 
provoke their speaking English anxiety was (75%). Statement 
like, “When I forget by what I have prepared, it makes me 
nervous because of forgetting what I should say” (Indah, 
female). Another student commented, “Exactly I am often 
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blank then I am nervous, fear, anxious, and worry. Finally what 
I have prepared before is lose” (Indri, female). Before giving 
presentation, the students had prepared the material. When they 
were in front of class, they were blank and could say nothing. It 
was caused by nervous, fear, anxious, and worry. 
3) Social anxiety 
 Fear of being Focus of Attention 
Some female students felt nervous when their classmates or 
many people pay more attention to them. As the students 
explained, “Sometimes I am nervous when I am looked by 
many people” (Febri, female). Another student commented, 
“When I am asked to speak English in front of class that is 
looked by many people, it makes me anxious” (Indah, female). 
The data proved that speaking English in front of public was 
not easy to female students. When many people looked toward 
them, they would get low confidence. It made the students felt 
anxious and nervous. Besides, they were afraid to get negative 
evaluation from the others. 
B. Discussion 
This study have aims to investigate the levels of speaking English anxiety 
on male and female students and to find out the factors caused speaking 
English anxiety on male and female students at the eleventh grade of MAN 5 
Bojonegoro in academic year 2017/2018. Population of the study was all 
students at the eleventh grade both male and female students. The sample of 
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this study was XI MIPA 1, XI IPS 2 and XI Agama consisting of 23 male 
students and 45 female students. The number of sample was 68 students. 
Young in Tasee (2009: 17) states that speaking anxiety is fear, worry, and 
nervous when there are interruptions to the students. It has an impact one’s 
self-confidence since it often makes one experience failure when cannot be 
able to speak out and show what one knows (Lanerfield in Basic, 2011). 
Related to sex, Machida (2001 in Matsuda & Gobel, 2004) investigated 
Japanese students’ language anxiety; female learners were reported to be more 
anxious than male counterparts. Female students are more worried about 
negative evaluations than male. 
This study revealed that speaking English anxiety on male students tends 
to be as medium anxiety level attaining 73. 9% (17 male students) and low 
anxiety level was 26.1% (6 male students). There was no male student on high 
anxiety level. Therefore, it could be concluded that level of speaking English 
anxiety on male students included medium anxiety was 73. 9%. 
On the other hand, this study also revealed that level of speaking English 
anxiety on female students who was on medium anxiety level attaining 86.7% 
(39 female students),  low anxiety level was 2.2% (1 female students) and 
high anxiety level was 11.1% (5 female students). Therefore, it could be 
concluded that level of speaking English anxiety on male students included 
medium anxiety was 86. 7%. 
The students with low anxiety level tend to be able to come up with a high 
confidence in speaking English rather than the students with high level of 
anxiety. As a result, students having low speaking anxiety would express their 
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ideas and speak more confident in front of others. Besides, the students with 
medium anxiety level were active and confident to speak English where they 
were already with their preparation. Most of the students were worry about the 
consequences of failing in the English class. However, students with high 
speaking anxiety tend to be more silent. They are afraid of making mistakes. 
They avoid getting comment from their friends that would make them down. 
The reactions from other friends will establish their speaking performance. 
The researcher also found the factors that caused speaking English anxiety 
on male and female students. They asked to comment or what cause them to 
become anxious when speaking English in class, they identified a multitude of 
variables such as cognitive anxiety (low English proficiency, lack of 
vocabulary, lack of practice, and inability to express idea), psychological 
anxiety (lack of preparation, fear of making mistakes and being laughed at, 
and memory disassociation), and social anxiety (fear of being focus of 
attention). 
The findings revealed that the students were anxious because they had low 
English proficiency. Liu (2007) reported in a study on anxiety in China and 
noticed that the more proficient in English, the students were less anxious. 
Additionally, Philips (1992) found the students with higher speaking anxiety 
tend to speak less than lower anxious students in EFL classroom settings. 
Kondo & Ling (2004: 259) add that behavioral approach presumes that 
anxiety occurs because of poor academic skills. 
Another factor related to psychological that contributed to students’ 
speaking English anxiety was fear of making mistakes and being laughed at. 
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The significant correlation was found by Jocelyn (2010) between fear of 
making mistakes and students’ anxiety. Liu (2007) adds that the students 
would be fear of making mistakes being laughed at, which made them very 
anxious while speaking English. 
Clark and Wells (1995) states that when highly socially anxious persons 
enter feared social situation, they tend to develop a series of assumptions 
about themselves and their social world based on early experiences. These 
assumptions can include: excessively high standards held by others for one’s 
social performance coditional’s beliefs concerning the consequences of 
performing in a certain way, and unconditional negative beliefs about the self. 
The individual uses the internal information to create negatively biased image 
of the observable self. 
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CHAPTER 5 
CONCLUSION AND SUGGESTION 
A. Conclusions 
In this chapter, the researcher concludes this study which answers the 
problem statements. The first point is based on the research finding and the 
discussion that male and female students at the eleventh grade of MAN 5 
Bojonegoro. Among the twenty three male students, six students were on low 
anxiety level; seventeen students were on medium anxiety level; and there was 
no male students was on high anxiety level. However, among forty five female 
students, one female student was on low anxiety level; thirty nine were on 
medium anxiety; and five students were on high students. Based on mean 
scores of PSCAS between male and female students, it revealed that female 
students felt more anxious than male students. 
The students’ anxiety was also provoked by multiple variables which were 
causing speaking English anxiety. Those variables are caused by some factors. 
The first, cognitive anxiety covered low English proficiency, lack of 
vocabulary, inability to express idea, and memory disassociation. Second, 
psychological anxiety comprised lack of preparation, fear of making mistakes 
and being laughed at, and memory disassociation. Thirdly, social anxiety 
included fear of being focus of attention. 
Almost all male students said that lack of preparation and lack of 
vocabulary provoked their speaking English anxiety. Besides, memory 
disassociation became factors that most contributed on female students. It 
could be concluded that the factors of speaking English anxiety on male 
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students came from cognitive and psychological anxiety. Meanwhile, factor of 
speaking English anxiety on female students was psychological anxiety. 
B. Suggestions 
From the finding of this research, there are some suggestions than can be 
done by some people in this field. Firstly, because the students in this present 
research experienced speaking English anxiety, teachers can encourage 
students to share their feelings with one another. In addition, as suggested by 
the students, English teachers should try to design and organize various 
classroom activities. When most of the students experienced rapid heartbeat 
before speaking, the teacher can use a few minute before starting the lesson by 
doing a warming up activity as playing game, sing a song and so on. As 
example, the students believed that preparation will help them present well 
and will have less anxious. Therefore, the teacher should give extra time for 
the students to make some preparation before they speak up. 
However, to deal with anxiety-provoking situations carefully is also 
important. The anxiety-provoking situations which found in this study are 
most direct factor that provokes students’ anxiety. It was suggested that 
teachers carefully design teaching activities. The students will not perceive 
anxiety-provoking elements in the activities and the activities can reduce 
students’ anxiety. In addition, the teacher should be balance of using both 
English and Indonesia which is useful when students have difficulty in 
understanding their teachers’ English. 
In summary, it is necessary for both English teachers and students to be 
aware that anxiety is a serious issue for EFL students and that a multiple of 
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variables contributes to it in English class. More importantly, they should 
realize the urgent need to search for strategies to help students reduce or even 
eliminate anxiety when speaking English in class. To support the effort of 
reducing anxiety, building suitable classroom environment is also essential. 
The next researchers should be able to identify the ideal classroom atmosphere 
to optimize the teaching learning activities. 
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Validity and Reliability of 
Questionnaire 
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Validity of Questionnaire 
Correlations 
 
Item_
1 
Item
_2 
Item
_3 
Item
_4 
Item
_5 
Item
_6 
Item
_7 
Item
_8 
Item
_9 
Item
_10 
Item
_11 
Item
_12 
Item
_13 
Item
_14 
Item
_15 
Item
_16 
Item
_17 
Total_of
_Scores 
Item_1 Pearson 
Correlation 
1 .559
*
 .244 .142 .183 .520
*
 .198 .519
*
 .357 .213 .036 .559
*
 .130 .290 .976
*
*
 
.198 .463
*
 .645
**
 
Sig. (2-
tailed) 
 
.010 .300 .549 .441 .019 .402 .019 .122 .367 .880 .010 .585 .214 .000 .402 .040 .002 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_2 Pearson 
Correlation 
.559
*
 1 .296 .190 .101 .228 .205 .300 .391 .090 .205 1.000
**
 
-.019 .184 .524
*
 .205 .384 .565
**
 
Sig. (2-
tailed) 
.010 
 
.205 .423 .671 .333 .386 .199 .088 .705 .386 .000 .937 .437 .018 .386 .094 .009 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_3 Pearson 
Correlation 
.244 .296 1 .282 .515
*
 .246 .332 -.084 .466
*
 .198 .639
*
*
 
.296 .123 .379 .308 .332 .146 .569
**
 
Sig. (2-
tailed) 
.300 .205 
 
.228 .020 .296 .153 .726 .038 .403 .002 .205 .605 .099 .186 .153 .539 .009 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_4 Pearson 
Correlation 
.142 .190 .282 1 .249 .535
*
 .419 .321 .531
*
 .272 .101 .190 -.064 .223 .087 .419 .336 .520
*
 
Sig. (2-
tailed) 
.549 .423 .228 
 
.290 .015 .066 .168 .016 .246 .672 .423 .787 .346 .716 .066 .148 .019 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
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Item_5 Pearson 
Correlation 
.183 .101 .515
*
 .249 1 .276 .709
*
*
 
.161 .224 .421 .801
*
*
 
.101 .553
*
 .061 .173 .709
*
*
 
.164 .620
**
 
Sig. (2-
tailed) 
.441 .671 .020 .290 
 
.238 .000 .497 .341 .064 .000 .671 .011 .799 .465 .000 .489 .004 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_6 Pearson 
Correlation 
.520
*
 .228 .246 .535
*
 .276 1 .463
*
 .636
*
*
 
.655
*
*
 
.574
*
*
 
.048 .228 .283 .533
*
 .465
*
 .463
*
 .086 .701
**
 
Sig. (2-
tailed) 
.019 .333 .296 .015 .238 
 
.040 .003 .002 .008 .840 .333 .227 .016 .039 .040 .718 .001 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_7 Pearson 
Correlation 
.198 .205 .332 .419 .709
*
*
 
.463
*
 1 .313 .581
*
*
 
.524
*
 .530
*
 .205 .706
*
*
 
.473
*
 .132 1.000
**
 
.338 .780
**
 
Sig. (2-
tailed) 
.402 .386 .153 .066 .000 .040 
 
.178 .007 .018 .016 .386 .001 .035 .579 .000 .145 .000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_8 Pearson 
Correlation 
.519
*
 .300 -.084 .321 .161 .636
*
*
 
.313 1 .402 .562
*
*
 
-.092 .300 .159 .264 .457
*
 .313 .315 .565
**
 
Sig. (2-
tailed) 
.019 .199 .726 .168 .497 .003 .178 
 
.079 .010 .700 .199 .503 .260 .043 .178 .176 .009 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_9 Pearson 
Correlation 
.357 .391 .466
*
 .531
*
 .224 .655
*
*
 
.581
*
*
 
.402 1 .666
*
*
 
.196 .391 .295 .744
*
*
 
.345 .581
*
*
 
.210 .783
**
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Sig. (2-
tailed) 
.122 .088 .038 .016 .341 .002 .007 .079 
 
.001 .407 .088 .207 .000 .137 .007 .374 .000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_10 Pearson 
Correlation 
.213 .090 .198 .272 .421 .574
*
*
 
.524
*
 .562
*
*
 
.666
*
*
 
1 .344 .090 .287 .325 .205 .524
*
 .073 .621
**
 
Sig. (2-
tailed) 
.367 .705 .403 .246 .064 .008 .018 .010 .001 
 
.137 .705 .220 .162 .385 .018 .759 .003 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_11 Pearson 
Correlation 
.036 .205 .639
*
*
 
.101 .801
*
*
 
.048 .530
*
 -.092 .196 .344 1 .205 .351 -.032 .030 .530
*
 .043 .482
*
 
Sig. (2-
tailed) 
.880 .386 .002 .672 .000 .840 .016 .700 .407 .137 
 
.386 .129 .894 .899 .016 .857 .032 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_12 Pearson 
Correlation 
.559
*
 1.000
**
 
.296 .190 .101 .228 .205 .300 .391 .090 .205 1 -.019 .184 .524
*
 .205 .384 .565
**
 
Sig. (2-
tailed) 
.010 .000 .205 .423 .671 .333 .386 .199 .088 .705 .386 
 
.937 .437 .018 .386 .094 .009 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_13 Pearson 
Correlation 
.130 -.019 .123 -.064 .553
*
 .283 .706
*
*
 
.159 .295 .287 .351 -.019 1 .347 .076 .706
*
*
 
-.036 .447
*
 
Sig. (2-
tailed) 
.585 .937 .605 .787 .011 .227 .001 .503 .207 .220 .129 .937 
 
.134 .751 .001 .880 .048 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
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Item_14 Pearson 
Correlation 
.290 .184 .379 .223 .061 .533
*
 .473
*
 .264 .744
*
*
 
.325 -.032 .184 .347 1 .280 .473
*
 .171 .571
**
 
Sig. (2-
tailed) 
.214 .437 .099 .346 .799 .016 .035 .260 .000 .162 .894 .437 .134 
 
.231 .035 .471 .009 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_15 Pearson 
Correlation 
.976
*
*
 
.524
*
 .308 .087 .173 .465
*
 .132 .457
*
 .345 .205 .030 .524
*
 .076 .280 1 .132 .414 .604
**
 
Sig. (2-
tailed) 
.000 .018 .186 .716 .465 .039 .579 .043 .137 .385 .899 .018 .751 .231 
 
.579 .069 .005 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_16 Pearson 
Correlation 
.198 .205 .332 .419 .709
*
*
 
.463
*
 1.000
**
 
.313 .581
*
*
 
.524
*
 .530
*
 .205 .706
*
*
 
.473
*
 .132 1 .338 .780
**
 
Sig. (2-
tailed) 
.402 .386 .153 .066 .000 .040 .000 .178 .007 .018 .016 .386 .001 .035 .579 
 
.145 .000 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
Item_17 Pearson 
Correlation 
.463
*
 .384 .146 .336 .164 .086 .338 .315 .210 .073 .043 .384 -.036 .171 .414 .338 1 .472
*
 
Sig. (2-
tailed) 
.040 .094 .539 .148 .489 .718 .145 .176 .374 .759 .857 .094 .880 .471 .069 .145 
 
.036 
N 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 20 
*. Correlation is significant at the 0.05 level (2-tailed). 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
 
91 
 
 
 
Reliability of Questionnaire 
Case Processing Summary 
 N % 
Cases Valid 20 100.0 
Excluded
a
 0 .0 
Total 20 100.0 
a. Listwise deletion based on all variables in the 
procedure. 
 
 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
.890 17 
 
 
Item-Total Statistics 
 
Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Item_1 61.20 71.853 .571 .883 
Item_2 62.15 75.187 .500 .885 
Item_3 62.30 73.484 .487 .886 
Item_4 61.65 74.134 .429 .888 
Item_5 61.70 73.589 .554 .883 
Item_6 61.25 75.145 .663 .881 
Item_7 61.80 69.958 .732 .876 
Item_8 61.65 74.661 .494 .885 
Item_9 61.75 72.303 .746 .877 
Item_10 61.70 72.537 .546 .883 
Item_11 61.60 76.147 .405 .888 
Item_12 62.15 75.187 .500 .885 
Item_13 61.05 78.997 .401 .888 
Item_14 61.75 73.776 .493 .885 
Item_15 61.25 72.724 .525 .884 
Item_16 61.80 69.958 .732 .876 
Item_17 61.25 77.250 .408 .888 
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Appendix B: 
Students’ Reflections on 
Questionnaire 
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Table  of students’ reflection on questionnaire 
No. Nama Siswa Sex 
No item Total 
of 
Score 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 
1 Risma Hesti Yuni Astuti Female 5 5 2 3 4 5 4 3 4 2 4 2 4 5 1 2 5 60 
2 Mifta Khatusa Female 4 3 4 2 4 5 3 2 4 1 5 4 3 2 3 3 2 54 
3 Putri Amala Dea Female 4 3 4 2 4 5 3 2 4 1 5 4 3 3 4 4 3 58 
4 Muniroh Female 3 4 2 3 4 3 3 3 4 3 2 3 3 4 3 4 4 55 
5 Luluk Lusiana Female 4 3 4 4 3 2 4 2 2 3 4 2 2 3 2 4 4 52 
6 Eka Dyah Ayu Safitri Female 4 5 2 2 5 4 3 3 3 2 4 3 2 4 2 2 4 54 
7 Febrianti Nur Aisyah Female 5 4 2 4 4 4 4 3 4 2 3 3 3 3 4 4 5 61 
8 Indah Cahyani Female 4 5 2 3 4 4 5 3 5 3 4 3 5 4 4 4 4 66 
9 Yulia Fitri Dwi A Female 3 5 2 2 3 5 2 3 4 2 5 2 3 4 3 3 2 53 
10 Laili Rahmawati Female 3 4 3 3 2 2 4 3 3 4 5 2 4 4 3 2 4 55 
11 Isyarini Sabila Female 3 3 3 3 3 2 3 3 4 3 4 3 3 4 2 3 4 53 
12 Kastifatur Rohmah Female 5 5 5 2 5 4 3 2 5 5 5 5 4 4 5 4 4 72 
13 Nita Amelia Female 3 4 4 3 4 4 5 2 4 2 4 2 3 4 5 4 4 61 
14 Faiza Amalia S Female 4 4 4 3 5 5 5 4 2 4 4 3 2 4 3 3 4 63 
15 Siti Khusnul Irawati Female 3 4 4 2 2 5 4 5 5 2 4 5 5 2 4 4 4 64 
16 Tya Nur Putri Female 3 4 3 3 3 4 3 3 2 3 4 3 2 2 4 3 4 53 
17 Alif Nur Hidayatur R Female 4 5 4 2 4 4 5 2 4 2 4 3 4 5 3 3 5 63 
18 Indriani Oktavia Female 4 4 3 3 4 5 4 2 4 3 4 3 4 4 4 3 4 62 
19 Tiara Ayu Dwi P Female 4 4 3 3 4 4 5 2 4 3 4 3 4 3 4 4 4 62 
20 Siti Aminah Female 5 5 4 2 4 5 5 3 4 3 4 4 4 4 3 3 5 67 
21 Dewi Kharizatul M Female 4 4 3 2 3 4 4 2 3 2 4 3 3 4 3 3 4 55 
22 Khotimatus Zulaena Female 4 4 2 3 3 3 2 4 4 4 4 4 4 4 3 4 4 60 
99 
 
 
 
23 Syahnas Fristi Fatika Sari Female 4 4 3 3 3 4 2 3 4 2 4 4 4 4 2 3 3 56 
24 Fitri Wulandari Female 4 4 2 3 4 4 2 3 4 3 3 3 4 4 3 3 4 57 
25 Mar'atus S Female 4 4 4 2 4 4 4 2 4 3 3 3 4 4 3 3 4 59 
26 Novi Eliyana Female 5 5 5 1 5 5 4 2 5 2 5 5 5 3 3 3 3 66 
27 Putri Wnadasari Female 5 5 5 3 5 5 5 2 4 2 4 4 4 5 3 3 5 69 
28 Luluk Ulul Atkha Female 4 5 4 3 5 5 5 3 4 3 4 3 4 5 5 5 5 72 
29 Luluk Muawanah Female 3 4 4 2 4 4 3 1 3 3 3 4 3 4 2 4 2 53 
30 Luluk Nafiatin Female 3 4 4 2 4 4 4 2 4 2 4 3 3 4 4 3 3 57 
31 Atfi Mukhodasatul Ula Female 4 4 3 3 3 4 3 3 2 2 4 4 5 4 3 3 4 58 
32 Kurnia Eka Safirtri Female 4 4 3 2 4 5 4 2 4 3 4 3 4 4 5 4 3 62 
33 Lilik Kiswati Female 5 5 2 2 4 5 3 2 4 2 4 2 4 4 5 4 4 61 
34 Khusnul Khotimah Female 4 3 2 3 3 2 3 4 2 3 2 4 3 1 2 3 4 48 
35 Nurul Hidayah Female 4 4 4 2 4 5 3 3 5 2 3 4 3 4 3 5 4 62 
36 Finisfi Laely Mubarokah Female 5 5 3 2 4 4 4 2 4 1 5 2 3 3 4 4 3 58 
37 Fitri Khusnul K Female 5 4 3 4 4 2 4 5 3 2 3 2 5 5 5 3 5 64 
38 Emi Sania Aziz Female 5 5 3 3 4 4 4 3 4 2 4 2 4 4 3 3 4 61 
39 Nila Kartika Sari Female 5 5 2 1 4 2 4 1 5 2 4 2 3 4 3 3 4 54 
40 Metana Rizky A Female 5 5 5 2 3 2 5 3 4 2 4 3 4 5 5 4 4 65 
41 Fivian Yulina Female 4 5 1 3 3 4 2 2 4 4 3 5 1 2 3 2 4 52 
42 Nur Laily Fitriyana Female 4 4 3 3 3 4 4 1 2 3 3 2 2 3 4 4 4 53 
43 Siti Yumni'ah Female 4 3 2 3 4 4 4 4 4 3 4 3 4 4 3 4 4 61 
44 Ika Aulya Nurul Azizah Female 5 5 5 3 4 5 5 3 5 5 5 4 5 4 4 5 5 77 
45 Safitri Anggi Ardianti Female 5 5 2 4 5 5 5 2 4 4 4 3 4 5 4 4 5 70 
46 Ahmad Dainul F Male 2 2 2 5 2 4 2 5 2 5 2 5 2 2 3 4 2 51 
47 Khimamu Ahsan Male 4 5 2 3 2 5 2 3 4 3 5 4 1 2 3 4 2 54 
48 Ar Rohman Adji P Male 4 5 3 3 4 1 5 4 2 3 3 2 2 3 3 3 2 52 
100 
 
 
 
49 M Arfiyan Nur Rifqi Male 4 4 2 4 4 2 4 4 4 2 4 2 2 4 2 4 4 56 
50 Lufitra Feri Susanto Male 4 4 2 3 3 4 4 2 4 2 4 4 4 4 3 4 4 59 
51 M Reza Dwi A Male 4 5 3 4 4 3 3 2 1 5 4 2 4 5 5 3 3 60 
52 Ryanto Prawiro Negoro Male 3 3 2 3 2 3 2 4 2 4 4 4 4 2 2 2 2 48 
53 A Ravi Burhanudin Male 3 4 2 3 4 3 3 3 2 3 3 3 3 3 3 3 4 52 
54 M. Angga Ardiansyah Male 4 4 1 3 2 3 4 3 3 3 4 3 2 3 3 2 3 50 
55 M Yususf Arifudin Male 4 4 3 4 3 3 4 2 4 3 4 4 4 2 3 4 4 59 
56 Ilham Amirul fata Male 4 4 3 2 4 3 5 4 4 2 4 3 4 4 4 4 4 62 
57 A Yahya Ibrahim Male 3 4 3 5 3 2 3 4 2 3 2 3 3 4 2 4 3 53 
58 Burhanul Asfiya Male 3 4 2 2 3 4 4 2 4 2 4 4 4 4 3 4 4 57 
59 Gutomo Male 4 5 3 4 4 3 3 2 1 5 4 2 4 5 5 3 3 60 
60 Miftachul Iqbal Arrasyid Male 4 4 3 2 4 4 3 3 3 4 4 4 3 3 3 4 3 58 
61 Elyas Ruwatan Aji Male 5 3 2 3 4 4 2 1 3 1 2 2 3 4 4 3 2 48 
62 Davian Fernandes ATL Male 3 5 4 2 4 5 3 4 4 3 2 3 3 3 3 4 4 59 
63 Akhmad Doni Andrian Male 4 4 3 3 4 4 3 5 3 4 3 4 5 4 4 4 4 65 
64 Ilham Ma'ruf M Male 5 1 2 1 1 2 1 5 1 1 3 2 1 1 5 3 5 40 
65 Dodik Setiawan Male 3 4 2 2 3 4 4 2 4 2 4 2 4 4 4 4 4 56 
66 M Imam Baidhowi Male 2 3 2 3 3 3 4 1 3 1 2 1 4 3 2 2 3 42 
67 Achmad Taufiq Jauhari Male 4 3 3 2 4 3 2 4 4 3 4 3 2 2 3 3 4 53 
68 Dicky Ainur Rofiq Male 3 3 2 3 3 2 2 3 3 2 2 1 2 2 2 2 2 39 
TOTAL 268 279 199 187 245 254 241 191 237 185 253 210 229 242 227 232 252 3931 
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Appendix C: 
Descriptive Statistics 
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Statistics 
 item_1 item_2 item_3 item_4 item_5 item_6 item_7 item_8 item_9 
item_ 
10 
item_ 
11 
item_ 
12 
item_ 
13 
item_ 
14 
item_ 
15 
item_ 
16 
item_ 
17 
N Valid 68 68 68 68 68 68 68 68 68 68 68 68 68 68 68 68 68 
Missin
g 
0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
Mean 3.54 3.82 2.68 2.78 3.34 3.41 3.26 2.94 3.34 2.60 3.59 3.06 3.01 3.37 3.16 3.35 3.50 
Std. 
Deviation 
.937 .961 .837 .844 .840 1.149 1.017 1.035 1.060 .866 .918 .929 1.126 .976 .940 .768 .872 
Variance .879 .924 .700 .712 .705 1.320 1.033 1.071 1.123 .750 .843 .862 1.268 .952 .884 .590 .761 
Minimum 1 1 1 1 1 1 1 1 1 1 2 1 1 1 1 2 2 
Maximum 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 
Sum 241 260 182 189 227 232 222 200 227 177 244 208 205 229 215 228 238 
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item_1 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 1 1.5 1.5 1.5 
2 9 13.2 13.2 14.7 
3 19 27.9 27.9 42.6 
4 30 44.1 44.1 86.8 
5 9 13.2 13.2 100.0 
Total 68 100.0 100.0  
 
 
item_2 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 2 2.9 2.9 2.9 
2 5 7.4 7.4 10.3 
3 11 16.2 16.2 26.5 
4 35 51.5 51.5 77.9 
5 15 22.1 22.1 100.0 
Total 68 100.0 100.0  
 
 
 
item_3 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 2 2.9 2.9 2.9 
2 31 45.6 45.6 48.5 
3 23 33.8 33.8 82.4 
4 11 16.2 16.2 98.5 
5 1 1.5 1.5 100.0 
Total 68 100.0 100.0  
 
 
item_4 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 3 4.4 4.4 4.4 
2 22 32.4 32.4 36.8 
3 32 47.1 47.1 83.8 
4 9 13.2 13.2 97.1 
5 2 2.9 2.9 100.0 
Total 68 100.0 100.0  
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item_5 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 1 1.5 1.5 1.5 
2 12 17.6 17.6 19.1 
3 19 27.9 27.9 47.1 
4 35 51.5 51.5 98.5 
5 1 1.5 1.5 100.0 
Total 68 100.0 100.0  
 
 
item_6 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 2 2.9 2.9 2.9 
2 18 26.5 26.5 29.4 
3 10 14.7 14.7 44.1 
4 26 38.2 38.2 82.4 
5 12 17.6 17.6 100.0 
Total 68 100.0 100.0  
 
 
 
item_7 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 1 1.5 1.5 1.5 
2 18 26.5 26.5 27.9 
3 18 26.5 26.5 54.4 
4 24 35.3 35.3 89.7 
5 7 10.3 10.3 100.0 
Total 68 100.0 100.0  
 
 
item_8 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 4 5.9 5.9 5.9 
2 21 30.9 30.9 36.8 
3 23 33.8 33.8 70.6 
4 15 22.1 22.1 92.6 
5 5 7.4 7.4 100.0 
Total 68 100.0 100.0  
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item_9 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 3 4.4 4.4 4.4 
2 16 23.5 23.5 27.9 
3 9 13.2 13.2 41.2 
4 35 51.5 51.5 92.6 
5 5 7.4 7.4 100.0 
Total 68 100.0 100.0  
 
 
item_10 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 5 7.4 7.4 7.4 
2 27 39.7 39.7 47.1 
3 28 41.2 41.2 88.2 
4 6 8.8 8.8 97.1 
5 2 2.9 2.9 100.0 
Total 68 100.0 100.0  
 
 
 
item_11 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 2 12 17.6 17.6 17.6 
3 12 17.6 17.6 35.3 
4 36 52.9 52.9 88.2 
5 8 11.8 11.8 100.0 
Total 68 100.0 100.0  
 
 
 
item_12 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 1 1.5 1.5 1.5 
2 20 29.4 29.4 30.9 
3 25 36.8 36.8 67.6 
4 18 26.5 26.5 94.1 
5 4 5.9 5.9 100.0 
Total 68 100.0 100.0  
 
 
 
 
 
106 
 
 
item_13 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 6 8.8 8.8 8.8 
2 18 26.5 26.5 35.3 
3 19 27.9 27.9 63.2 
4 19 27.9 27.9 91.2 
5 6 8.8 8.8 100.0 
Total 68 100.0 100.0  
 
 
item_14 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 2 2.9 2.9 2.9 
2 14 20.6 20.6 23.5 
3 13 19.1 19.1 42.6 
4 35 51.5 51.5 94.1 
5 4 5.9 5.9 100.0 
Total 68 100.0 100.0  
 
 
 
item_15 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 1 1.5 1.5 1.5 
2 15 22.1 22.1 23.5 
3 31 45.6 45.6 69.1 
4 14 20.6 20.6 89.7 
5 7 10.3 10.3 100.0 
Total 68 100.0 100.0  
 
 
 
item_16 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 2 10 14.7 14.7 14.7 
3 26 38.2 38.2 52.9 
4 30 44.1 44.1 97.1 
5 2 2.9 2.9 100.0 
Total 68 100.0 100.0  
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item_17 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 2 13 19.1 19.1 19.1 
3 12 17.6 17.6 36.8 
4 39 57.4 57.4 94.1 
5 4 5.9 5.9 100.0 
Total 68 100.0 100.0  
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Statistics 
Male   
N Valid 23 
Missing 0 
Mean 53.61 
Median 54.00 
Mode 59 
Std. Deviation 6.854 
Range 26 
Minimum 39 
Maximum 65 
 
 
Male 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 39 1 4.3 4.3 4.3 
40 1 4.3 4.3 8.7 
42 1 4.3 4.3 13.0 
48 2 8.7 8.7 21.7 
50 1 4.3 4.3 26.1 
51 1 4.3 4.3 30.4 
52 2 8.7 8.7 39.1 
53 2 8.7 8.7 47.8 
54 1 4.3 4.3 52.2 
56 2 8.7 8.7 60.9 
57 1 4.3 4.3 65.2 
58 1 4.3 4.3 69.6 
59 3 13.0 13.0 82.6 
60 2 8.7 8.7 91.3 
62 1 4.3 4.3 95.7 
65 1 4.3 4.3 100.0 
Total 23 100.0 100.0  
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Statistics 
Female 
N Valid 45 
Missing 0 
Mean 59.96 
Median 60.00 
Mode 53
a
 
Std. Deviation 6.256 
Range 29 
Minimum 48 
Maximum 77 
 
Female 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 48 1 2.2 2.2 2.2 
52 2 4.4 4.4 6.7 
53 5 11.1 11.1 17.8 
54 3 6.7 6.7 24.4 
55 3 6.7 6.7 31.1 
56 1 2.2 2.2 33.3 
57 2 4.4 4.4 37.8 
58 3 6.7 6.7 44.4 
59 1 2.2 2.2 46.7 
60 2 4.4 4.4 51.1 
61 5 11.1 11.1 62.2 
62 4 8.9 8.9 71.1 
63 2 4.4 4.4 75.6 
64 2 4.4 4.4 80.0 
65 1 2.2 2.2 82.2 
66 2 4.4 4.4 86.7 
67 1 2.2 2.2 88.9 
69 1 2.2 2.2 91.1 
70 1 2.2 2.2 93.3 
72 2 4.4 4.4 97.8 
77 1 2.2 2.2 100.0 
Total 45 100.0 100.0  
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Appendix D: 
Levels of Speaking 
English Anxiety 
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The Levels of Speaking Anxiety on Male Students 
No. Nama Siswa Sex 
Total 
of 
Score 
Level 
1 Dicky Ainur Rofiq Male 39 Low Anxiety 
2 Ilham Ma'ruf M Male 40 Low Anxiety 
3 M Imam Baidhowi Male 42 Low Anxiety 
4 Ryanto Prawiro Negoro Male 48 Low Anxiety 
5 Elyas Ruwatan Aji Male 48 Low Anxiety 
6 M. Angga Ardiansyah Male 50 Low Anxiety 
7 Ahmad Dainul F Male 51 Medium Anxiety 
8 Ar Rohman Adji P Male 52 Medium Anxiety 
9 A Ravi Burhanudin Male 52 Medium Anxiety 
10 A Yahya Ibrahim Male 53 Medium Anxiety 
11 Achmad Taufiq Jauhari Male 53 Medium Anxiety 
12 Khimamu Ahsan Male 54 Medium Anxiety 
13 M Arfiyan Nur Rifqi Male 56 Medium Anxiety 
14 Dodik Setiawan Male 56 Medium Anxiety 
15 Burhanul Asfiya Male 57 Medium Anxiety 
16 Miftachul Iqbal Arrasyid Male 58 Medium Anxiety 
17 Lufitra Feri Susanto Male 59 Medium Anxiety 
18 M Yusuf Arifudin Male 59 Medium Anxiety 
19 Davian Fernandes ATL Male 59 Medium Anxiety 
20 M Reza Dwi A Male 60 Medium Anxiety 
21 Gutomo Male 60 Medium Anxiety 
22 Ilham Amirul fata Male 62 Medium Anxiety 
23 Akhmad Doni Andrian Male 65 Medium Anxiety 
 
Percentage of Low Anxiety 
 
  
 x 100% = 26.1% 
Percentage of Medium Anxiety 
  
  
 x 100% = 73.9% 
Percentage of High Anxiety 
 
  
 x 100% = 0% 
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The Levels of Speaking Anxiety on Female Students 
No. Nama Siswa Sex 
Total 
of 
Score 
Level 
1 Khusnul Khotimah Female 48 Low Anxiety 
2 Luluk Lusiana Female 52 Medium Anxiety 
3 Fivian Yulina Female 52 Medium Anxiety 
4 Yulia Fitri Dwi A Female 53 Medium Anxiety 
5 Isyarini Sabila Female 53 Medium Anxiety 
6 Tya Nur Putri Female 53 Medium Anxiety 
7 Luluk Muawanah Female 53 Medium Anxiety 
8 Nur Laily Fitriyana Female 53 Medium Anxiety 
9 Mifta Khatusa Female 54 Medium Anxiety 
10 Eka Dyah Ayu Safitri Female 54 Medium Anxiety 
11 Nila Kartika Sari Female 54 Medium Anxiety 
12 Muniroh Female 55 Medium Anxiety 
13 Laili Rahmawati Female 55 Medium Anxiety 
14 Dewi Kharizatul M Female 55 Medium Anxiety 
15 Syahnas Fristi Fatika Sari Female 56 Medium Anxiety 
16 Fitri Wulandari Female 57 Medium Anxiety 
17 Luluk Nafiatin Female 57 Medium Anxiety 
18 Putri Amala Dea Female 58 Medium Anxiety 
19 Atfi Mukhodasatul Ula Female 58 Medium Anxiety 
20 Finisfi Laely Mubarokah Female 58 Medium Anxiety 
21 Mar'atus S Female 59 Medium Anxiety 
22 Risma Hesti Yuni Astuti Female 60 Medium Anxiety 
23 Khotimatus Zulaena Female 60 Medium Anxiety 
24 Febrianti Nur Aisyah Female 61 Medium Anxiety 
25 Nita Amelia Female 61 Medium Anxiety 
26 Lilik Kiswati Female 61 Medium Anxiety 
27 Emi Sania Aziz Female 61 Medium Anxiety 
28 Siti Yumni'ah Female 61 Medium Anxiety 
29 Indriani Oktavia Female 62 Medium Anxiety 
30 Tiara Ayu Dwi P Female 62 Medium Anxiety 
31 Kurnia Eka Safirtri Female 62 Medium Anxiety 
32 Nurul Hidayah Female 62 Medium Anxiety 
33 Faiza Amalia S Female 63 Medium Anxiety 
34 Alif Nur Hidayatur r Female 63 Medium Anxiety 
35 Siti Khusnul Irawati Female 64 Medium Anxiety 
36 Fitri Khusnul K Female 64 Medium Anxiety 
37 Metana Rizky A Female 65 Medium Anxiety 
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38 Indah Cahyani Female 66 Medium Anxiety 
39 Novi Eliyana Female 66 Medium Anxiety 
40 Siti Aminah Female 67 Medium Anxiety 
41 Putri Wandasari Female 69 High Anxiety 
42 Safitri Anggi Ardianti Female 70 High Anxiety 
43 Kasyifatur Rohmah Female 72 High Anxiety 
44 Luluk Ulul Atkha Female 72 High Anxiety 
45 Ika Aulya Nurul Azizah Female 77 High Anxiety 
 
Percentage of Low Anxiety 
 
  
 x 100% = 2.2% 
Percentage of Medium Anxiety 
 
  
 x 100% = 86.7% 
Percentage of High Anxiety 
 
  
 x 100% = 11.1% 
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Interview Transcripts 
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INTERVIEW GUIDELINES 
1. Sudah berapa lama Anda belajar bahasa Inggris? Bagaimana perasaan Anda 
tentang pengalaman belajar bahasa Inggris? 
2. Apa yang paling menyulitkan Anda selama belajar bahasa Inggris? Mengapa? 
3. Apakah Anda berpikir bahwa belajar dan berbicara bahasa inggris itu sulit? 
Kesulitan atau masalah seperti apa yang Anda rasakan? 
4. Apakah kesulitan tersebut membuat Anda khawatir saat berbicara bahasa 
Inggris?  
5. Situasi seperti apa yang tidak membuat Anda khawatir saat berbicara bahasa 
Inggris? 
6. Faktor apa yang membuat Anda khawatir berbicara bahasa Inggris? Mengapa? 
(Researcher mentions possible factors that cause speaking English anxiety based 
on the Liu’s theory) 
 Kemampuan bahasa Inggris rendah (Low English proficiency) 
 Kurangnya kosatakata (Lack of vocabulary) 
 Kurangnya persiapan (Lack of preparation) 
 Kurangnya latihan (Lack of practice) 
 Takut membuat kesalahan dan ditertawakan (Fear of making mistakes 
and being laughed at) 
 Takut kehilangan muka (Fear of losing face) 
 Takut menjadi fokus perhatian (Fear of being focus of attention) 
 Takut tidak mampu mengikuti dan memahami orang lain (Fear of being 
unable to follow and understand others) 
 Ketidakmampuan untuk mengekspresikan ide (Inability to express idea) 
 Blank (Memory disassociation) 
7. Berikan saran untuk mengurangi kecemasan dalam berbicara bahasa Inggris! 
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Interviewee : A Yahya Ibrahim/Bram (B) 
Sex  : Male 
Date  : Thursday, 8 May 2018 
Time  : 14.30 pm 
Place  : Outdoor class 
 
R : Bram, sudah berapa lama belajar bahasa Inggris? 
AY : Sudah sebelas tahun. 
R : Perasaannya gimana selama belajar bahasa Inggris? 
AY : Senang sekali. 
R : Apa yang paling membuat kamu senang? 
AY : Pembelajarannya. 
R : Kenapa dengan pembelajarannya? 
AY : Gurunya menyenangkan. 
R : Selama belajar bahasa Inggris, hal yang menyulitkan kamu apa? 
AY : Kosakatanya. 
R : Kamu masih kurang di pembendaharaan kosakata bahasa Inggrisnya? 
AY : Iya, kurang baik. 
R : Apakah kamu berpikir berbicara bahasa Inggris juga sulit? 
AY : Tidak. 
R : Apa bekal yang kamu punya untuk berbicara bahasa Inggris? 
AY : Percaya diri. 
R : Adakah situasi yang membuat kamu khawatir kalau berbicara bahasa 
Inggris? 
AY : Takut ditertawakan teman-teman. 
R : Itu yang membuat kamu khawatir? 
AY : Iya  
R : Kalau kamu berada di situasi tersebut, apa yang kamu lakukan? 
AY : Menenangkan pikiran dan mencoba untuk memahami kosakatanya. 
R : Kemudian situasi seperti apa yang membuat kamu tidak khawatir jika 
berbicara bahasa Inggris? 
AY : Di saat sendirian di rumah. 
R : Apabila kamu diminta sama guru untuk maju dan berbicara bahasa 
Inggris tanpa persiapan, apakah itu membuat kamu khawatir? 
AY : Tidak juga. 
R : Dan apakah kamu takut membuat kesalahan saat berbiacara bahasa 
Inggris? 
AY : Tidak, justru takutnya jika ditertawakan dengan teman-teman. 
R : Jadi kamu tidak takut membuat salah tapi takut jika ditertawakan sama 
yang lainnya ya. Then, bagaimana cara kamu mengatasi kekhawatiran 
kamu itu? 
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AY : Menenangkan pikiran dan percaya diri untuk mengucapkan bahasa 
Inggris. 
R : Well, terimakasi Bram. 
AY : Sama-sama kak. 
Via Whatsapp 
Date : Thursday, 12 June 2018  
Time : 20.26 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris 
2. Kurangnya kosakata 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
AY : saya khawatir kalau berbicara bahasa Inggris karena bahasa Inggrisku 
yang masih buruk. Dan kurangnya kosakata, kadang bingung mau bicara 
apa karena gak tau katanya dalam bahasa Inggris. Sudah bahasa Inggris 
buruk, latihannya juga kurang, itu membuat saya semakin khawatir. Jika 
saya sedang bicara dan temen-temen memperhatikan saya semua, saya jadi 
gugup dan grogi gitu. Kadang juga saya bingung karena lupa dengan 
materi yang ingin saya sampaikan, jadi saya tidak bisa berpikir apapun. 
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Interviewee : Burhanul Asfiya (BA) 
Sex  : Male 
Date  : Thursday, 8 May 2018 
Time  : 14.30 pm 
Place  : Outdoor class 
R : Burhan, sudah berapa lama belajar bahasa Inggris? 
BA : Sudah lama. 
R : Sejak kapan? 
BA : Sejak SD. 
R : Perasaan kamu selama belajar bahasa Inggris gimana? 
BA : Senang. 
R : Apa yang paling membuat kamu senang  kalau belajar bahasa Inggris? 
BA : Karena bahasa Inggris termasuk bahasa asing, jadi saya tertarik untuk 
mempelajarinya. 
R : Jadi kamu senang ya kalau belajar bahasa Inggris 
BA : Iya. 
R : So yang paling menyulitkan kamu belajar bahasa Inggris apa? 
BA : Pembendaharaan katanya. 
R : Kenapa dengan pembendaharaan katanya? 
BA : Saya masih kurang. 
R : Apakah kamu berpikir bahwa belajar dan berbicara bahasa Inggris itu 
sangat sulit? 
BA : Iya. Saya tahu bahasa Inggris saya buruk, jadi saya sedikit takut berbicara 
bahasa Inggris. 
R : Adakah situasi lain yang membuat kamu khawatir kalau berbicara bahasa 
Inggris? 
BA : Saat perhatian teman-teman tertuju pada saya, itu membuat saya gugup 
dan hanya diam saja. 
R : Situasi seperti apa yang membuat kamu tidak khawatir kalau berbicara 
bahasa Inggris? 
BA : Saat sendirian, maksudnya berlatih berbicara bahasa Inggris sediri, 
seperti di rumah. 
R : Menurut kamu, factor apa yang membuat kamu khawatir? 
BA : Takut ditertawakan teman-teman kalau pas salah gitu. 
R : Apakah itu dikarenakan kamu juga takut membuat kesalahan saat 
berbicara bahasa Inggris? 
BA : Iya. 
R : Bagaimana cara mengurangi kecemasan kamu dalam berbicara bahasa 
Inggris? 
BA : Dibuat santai aja, woles bro. 
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Via Whatsapp 
Date : Saturday, 9 June 2018 
Time : 20.29 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris 
2. Kurangnya kosakata 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
BA : Nomor 1, 3, 5 dan 10 mbak. Kalau disuruh ngomong tapi kurang 
persiapan ya gugup. Kalau maju gitu kadang lupa harus mengatakan apa, 
jadinya panas dingin gitu. Saya juga khawatir kalau membuat kesalahan 
saat ngomong bahasa Inggris dan ditertawakan sama yang lainnya. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
120 
 
 
 
Interviewee : Ahmad Dianul Fl (AD) 
Sex  : Male 
Date  : Monday, 14 May 2018 
Time  : 10.30 am 
Place  : Outdoor class 
R : Dianul, sudah sejak kapan belajar bahasa Inggris? 
AD : Sudah sejak SD. Kalau sampai sekarang ya sudah 10 tahun. 
R : Selama kamu belajar bahasa Inggris perasaan kamu gimana? 
AD : Ya enak, bisa belajar bahasa asing. Kalau ketemu orang asing ya bisa 
bicara langsung. 
R : Adakah yang membuat kamu kesulitan kalau belajar bahasa Inggris? 
AD : Kesulitan saya ya di pronunciationnya, pengucapan, sama grammar. 
R : Apakah kamu berpikir bahwa berbicara bahasa inggris itu sulit? 
AD : Saya tidak berpikir bahwa bahasa Inggri itu sulit tapi membuat saya 
bahasa Inggris itu mudah asal kita mau belajar da nada kemauan. 
R : Adakah yang membuat kamu kesulitan saat kamu berbicara bahasa 
Inggris? 
AD : Kesulitan saya kalau berbicara bahasa Inggris itu ya di pronunciationnya, 
kadang saya masih keliru. 
R : Dari kesulitan kamu itu, apakah membuat kamu khawatir kalau berbicara 
bahasa Inggris? 
AD : Saya tidak khawatir tambah saya malah memperbaiki kesalahan saya 
dimana dan saya harus bisa bahasa Inggris. 
R : Terus adakah yang membuat kamu khawatir kalau berbicara bahasa 
Ingggris? 
AD : Khawatir saya ya ketika tiba-tiba disuruh maju untuk berbicara bahasa 
Inggris tapi tanpa persiapan dulu. 
R : Kalau ditunjuk oleh guru secara acak dan spontan gitu? 
AD : Iya. 
R : Saat kamu berada disituasi tersebut atau saat khawatir gitu, apa yang 
kamu lakukan? 
AD : Ya saya menarik nafas dalam-dalam, terus saya keluarkan, dan saya coba 
berbicara dengan sebisanya. 
R : Terus situasi seperti apa yang kamu harapkan agar tidak gugup? 
AD : Jika teman-teman semuanya diam. 
R : Adakah factor lain yang membuat kamu khawatir? 
AD : Tidak, cuma itu saja. 
R : Apakah kamu takut membuat kesalaahan saat berbicara bahasa Inggris? 
AD : Takut. 
R : Oke, terimakasih dianul atas waktunya. 
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Via Whatsapp 
Date : Saturday, 9 June 2018 
Time : 20.29 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris 
2. Kurangnya kosakata 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
AD : Nomor 2 kurangnya vocabulary membuat saya khawatir karena saya 
kurang banyak belajar dan menghafalkan vocab. Nomor 3 kurangnya 
persiapan, apabila ditunjuk untuk maju dengan bahasa Inggris kadang 
nervous. Dan nomor 5 takut membuat kesalahan dan ditertawakan, karena 
banyaknya audience biasanya membuat saya grogi saat berbicara bahasa 
inggris di depan kelas. 
R : Baiklah, terimakasih dianul. 
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Interviewee : M Reza Dwi A (MR) 
Sex  : Male 
Date  : Monday, 14 May 2018 
Time  : 09.50 am 
Place  : Outdoor class 
R : Reza, sejak kapan kamu belajar bahasa Inggris? 
MR : Sudah lama sih mbak. 
R : Sejak kapan? 
MR : Dari TK kan kita sudah diajari lagu-lagu bahasa Inggris, banana-banana 
gitu. 
R : Terus perasaan kamu selama belajar bahasa Inggris gimana? 
MR : Ya sangat senang lah mbak. Coromono yo gimana ya bahasa asing kita 
pelajari, kita kalau pergi ke luar negeri bisa bahasa itu. Sangat senang. 
R : Bisa berkomunikasi dengan native speakernya ya? 
MR : Iya. 
R : Adakah yang menyulitkanmu selama belajar bahasa Inggris? 
MR : Ya lumayan banyak yang sulit. 
R : Apa itu? 
MR : Ya vocabulary, ya grammarnya gitu kurang paham saya. 
R : Terus apakah kamu berpikir berbicara bahasa Inggris itu sulit? 
MR : Ya sulit sih. 
R : Seperti apa kesulitan kamu? 
MR : Contohnya ya coromono saya gak siap, saya gugup, dredeg gitu. 
R : So kamu khawatir kalau berbicara bahasa Inggris ya? 
MR : Iya. 
R : Hmm, apa yang kamu lakukan kalau berada di situasi tersebut? 
MR : Coromono kan gugup ya, saya belajar dulu biar nanti gak gugup gitu. 
Mempelajarinya terlebih dahulu. 
R : Berarti sudah ada persiapan sebelumnya kalau berbicara bahasa Inggris? 
MR : Iya. 
R : Hal apalagi yang membuat kamu khawatir? 
MR : Ya itu tadi, belum ada persiapan, dredeg. Itu membuat saya gimana ya, 
klogap klagep gitu. 
R : Bagaimana dengan vocabulary kamu? 
MR : Iya itu tadi dari awal gak begitu paham, kan ya menyebabkan kesulitan 
saya. Masih kurang dalam vocabularynya membuat saya khawatir kalau 
bicara bahasa Inggirs. 
R : Then, apakah kamu takut membuat kesalahan saat berbicara bahasa 
Inggris? 
MR : Nek takut i gimana yo. Sesuai situasi mbak ngono ki. Nek coromono 
berbicara sama gitu gak takut. 
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R : Kalau berbicara sama guru? 
MR : Nah itu hati-hati kudune. 
R : Kalau di depan umum? 
MR : Lah malah takut leh mbak. 
R : Gimana cara kamu mengatasi kecemasan itu? 
MR : Ya sebaiknya itu ada persiapan dulu, ada latihan-latihannya. 
R : Well, terimakasih. 
MR : Ya sama-sama. 
Via Whatsapp 
Date : Saturday, 9 June 2018 
Time : 21.44 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris 
2. Kurangnya kosakata 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
MR : Kalau saya nomor 1 pada dasarnya emang gak bisa bahasa Inggris 
pastinya khawatir kalau disuruh ngomong. Nomor 2 kurang di 
vocabularynya juga karena kurang sering belajar untuk menghafal. Nomor 
3 saya merasa khawatir kalau kurang persiapan, mungkin semua orang 
juga merasakan seperti itu. Sudah ada persiapan saja khawatir, apalagi 
tidak ada. Nomor 4 kurang latihan pun juga membuat khawatir mbak, kan 
nanti jadinya tingkat kelancaran dan memahami materi juga kurang. Terus 
nomor 8,  saya takut jika ditanya guru, terus saya tidak paham maksudnya 
apa, jadi bingung mau jawab gimana. Nomor 9 saya juga kesulitan kalau 
mengekspresikan ide dengan menggunakan bahasa Inggris. Karena kan 
bahasa Inggris saya masih rendah jadi menghalangi saya untuk 
mengungkapkan ide dengan baik. Disitu kadang saya khawatir. 
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Interviewee : Ryanto Prawiro Negoro (RP) 
Sex  : Male 
Date  : Monday, 14 May 2018 
Time  : 10.30 am 
R : Ryan, sudah sejak kapan belajar bahasa Inggris? 
RP : 15 tahunan, dari TK. 
R : Selama belajar bahasa Inggris, perasaan kamu gimana? 
RP : Seperti biasa aja, gak terlalu rumit gitu. 
R : Adakah yang membuat kamu kesulitan kalau belajar bahasa Inggris? 
RP : Kalau saya sih ngapalin kata-kata Inggrisnya atau verbnya itu lho yang 
susah itu menurut saya. 
R : Terus apakah kamu berpikir bahwa berbicara bahasa Inggris itu sulit? 
RP : Enggak. Kalau saya tergantung pembelajarannya gitu. 
R : Pembelajaran seperti apa yang kamu harapkan? 
RP : Kalau yang saya harapkan itu ya yang lebih aktif jadi ya tergantung 
gurunya juga, kalau gurunya aktif saya seneng, kalau gurunya pasif kaya 
baca buku saya kurang seneng. 
R : Adakah yang menyulitkanmu saat berbicara bahasa Inggris? 
RP : Ya kesulitannya kalau kita belum belajar, terus dadakan gitu. Kadang ada 
guru yang yah sekarang kita praktek kaya berbicara bahasa Inggris di 
depan gitu kadang-kadang suka grogi. 
R : Terus situasi seperti apa yang kamu harapkan agar tidak gugup? 
RP : Ya untuk pemberitahuan seperti prakteknya itu dikasih waktu lah 
seumpama “besok kita praktek” kaya gitu. Jadi biar kita atau saya sendiri 
ada persiapan gitu. 
R : Terus adakah factor lain yang membuat kamu khawatir? 
RP : Tidak ada. 
R : Apakah kamu takut membuat kesalahan saat berbicara bahasa Inggris? 
RP : Enggak, kalau saya enggak. 
R : Kalau jadi pusat perhatian sama guru dan teman saat berbicara bahasa 
Inggris, khawatir tidak? 
RP : Maksudnya gimana kak? 
R : Jadi guru dan semua temen-temen di kelas itu focus dengan apa yang 
kamu bicarakan. 
RP : Ya itu saya sambil belajar apa yang salah jadi guru dan temen-temen 
kalau ketawa jadi saya tahu apa yang salah gitu kan. 
R : Malah seneng gitu ya? 
RP : Iya malah seneng sambil belajar. 
R : Adakah cara untuk mengurangi kecemasan kamu kalau berbicara bahasa 
Inggris tanpa perisapan? 
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RP : Program saya sih selama ini yang buat saya lancar bahasa Inggris ya 
seperti nonton film terus dengerin lagu bahasa Inggris. Nonton filmnya 
tanpa subtitle gitu, jadi misalnya dia ngomong apa gitu saya pause terus 
saya searching di google nanti tahu sendiri. 
R : I think itu bisa meningkatkan kemampuan kamu dalam berbicara bahasa 
Inggris. Oke cukup, terimakasih ryan. 
RP : Ya. 
Via Whatsapp 
Date : Saturday, 9 June 2018 
Time : 19.34 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris 
2. Kurangnya kosakata 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
RP : Kalau saya pribadi sih nomor 1, 3 dan 4 
R : Bisa dijelaskan? 
RP : untuk nomor 2, factor yang membuat saya khawatir karena kurang 
kurang hafalan vocabulary dari buku atau kamus. Saya lebih suka belajar 
dari melihat subtitle film ataupun lagu bahasa Inggris. Kalau nomor 3, 
dampak dari kurangnya persiapan dan latihan bisa sangat fatal untuk saya. 
Karena kecenderungan saya yang masih harus siap-siap untuk berbicara 
dengan bahasa Inggris. Kalau tidak ada persiapan, vocabulary saya bisa 
amburadul kak. 
R : Well, good job ryan, terimakasi sudah bersedia membantu saya. 
RP : Sama-sama kak. 
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Interviewee : A Ravi Burhanudin (AR) 
Sex  : Male 
Date  : Monday, 14 May 2018 
Time  : 10.30 am 
Place  : Outdoor class 
R : Udin, sejak kapan belajar bahasa Inggris? 
AR : Sejak mulai sekolah mbak.  
R : Sejak TK? 
AR : Iya, kalau TK itu belajarnya cuma thank you, terus vocab biasa seperti 
car dan lain-lain. 
R : Yang ada dilingkungan sehari-hari gitu ya? 
AR : Iya 
R : Selama belajar bahasa Inggris, perasaan kamu gimana? 
AR : Kalau perasaan saya belajar bahasa Inggris itu tinggal pengajarnya, kalau 
pengajarnya enak ya senang kalau tidak ya biasa aja. 
R : Terus adakah yang membuat kamu kesulitan kalau belajar bahasa 
Inggris? 
AR : Kesulitannya itu di tenses dan di vocab. 
R : Dan apakah kamu berpikir bahwa berbicara bahasa Inggris itu sulit? 
AR : Tentu tidak mbak kalau sungguh-sungguh. 
R : Adakah yang membuat kamu kesulitan kalau berbicara bahasa Inggris? 
AR : Kalau sebelum bicara bahasa Inggris itu harus mempersiapkan dulu apa 
yang harus dikatakan, harus tahu kalau enggak ya gugup. 
R : Situasi seperti apalagi yang membuat kamu khawatir? 
AR : Ya kalau ditunjuk mendadak suruh di depan kelas bicara bahasa Inggris 
gitu. 
R : Terus kalau kamu berada disituasi tersebut, apa yang kamu lakukan? 
AR : Improvisasi mbak, terus keringetan. Keringatnya panas banget. 
R : Kayak olahraga ya. Lalu situasi seperti apa yang kamu harapkan agar 
tidak merasa khawatir dan gugup kalau berbicara bahasa Inggris? 
AR : Saya itu kalau mau bicara bahasa Inggris biar gak gugup pas mau 
ditunjuk itu sudah siap materi dan ada temen yang bisa support saya gitu 
mbak. 
R : Kalau dalam pembendaharaan kata kamu gimana? 
AR : Saya masih kurang vocabnyadan itu membuat saya khawatir. 
R : Terus, apakah kamu takut membuat kesalahan saat berbicara bahasa 
Inggris? 
AR : Ya kurang lebih seperti itu. 
R : Takut ditertawakan sama temen-temen atau gimana? 
AR : Ya kalau ditertawakan gak papa mbak saling berbagi. 
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R : Cara untuk mengurangi kecemasan kamu dalam berbicara bahasa Inggris 
gimana? 
AR : Improvisasi dan sudah ada persiapan yang matang. 
 
Via Whatsapp 
Date : Saturday, 9 June 2018 
Time : 20.09 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris 
2. Kurangnya kosakata 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
AR : Nomor 3 mbak, soalnya kalau gak persiapan dulu pasti saat presentasi 
bingung. Kalau kemampuan bahasa Inggris atau vocabularynya itu bisa 
diatasi dengan persiapan yang baik. 
R : Adakah factor lain? 
AR : Sudah mbak, tidak ada. 
R : Oke, terimakasih. 
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Interviewee : Risma Hesti Yuni Astuti (RH) 
Sex  : Female 
Date  : Saturday, 12 May 2018 
Time  : 13.20 pm 
Place  : Mushola 
R : Risma sudah sejak kapan belajar bahasa Inggrisnya? 
RH : Kurang lebih sekitar 7 tahun, mulai focus sejak 3 SD. 
R : Bagaimana perasaan kamu selama belajar bahasa Inggris? 
RH : Ada sukanya, ada dukanya. 
R : Yang membuat kamu suka belajar bahasa Inggris apa? 
RH : Yang membuat saya suka belajar bahasa Inggris, kita bisa mendalami 
bahasa asing, kita bisa belajar berinteraksi orang asing yang tidak hanya 
dilingkup kita saja. 
R : Terus adakah yang membuat kamu kesulitan kalau belajar bahasa 
Inggris? 
RH : Iya ada. 
R : Apa itu? 
RH : Mengingat vocabulary dan mungkin ada kata-kata yang mirip terus cara 
pengucapannya juga kadang belibet. 
R : Apakah kamu berpikir bahwa berbicara bahasa Inggris itu sulit? 
RH : Tidak juga. 
R : Adakah yang membuat kamu kesulitan kalau berbicara bahasa Inggris? 
RH : Iya, yang membuat saya kadang kesulitan itu kan ada yang penulisannya 
hampir mirip atau pengucapannya itu yang mirip, jadi saya kadang belibet 
dan artinya itu beda makna. 
R : Karena kesulitan kamu itu, apakah membuat kamu khawatir kalau 
berbicara bahasa Inggris? 
RH : Iya terkadang. 
R : Adakah situasi lain yang membuat kamu khawatir? 
RH : Kalau disuruh maju sama bapak ibu guru tanpa persiapan apapun untuk 
berbicara bahasa Inggris mungkin ada kata yang membuat saya lupa jadi 
saya grogi. 
R : Terus situasi seperti apa yang kamu harapkan agar kamu tidak gugup 
kalau berbicara bahasa Inggris? 
RH :Berusaha menetralkan suasana, terus mengingat lagi yang sudah 
dipelajari, ya seperti itu. 
R : Dan apakah kamu takut kalau membuat kesalahan saat berbicara bahasa 
Inggris? 
RH : Tentu. 
R : Apakah kamu mempunyai cara untuk mengatasi kecemasan kamu? 
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RH : Oh ya, berusaha berlatih untuk bicara, berlatih untuk mengetahui 
maknanya dulu terus penulisannya baru kita tahu bagaimana sih bacanya 
itu biar saat kita bicara Alhamdulillah bener. 
R : Terimakasih Risma 
RH : Iya sama-sama kak. 
Date : Saturday, 9 June 2018 
Time : 21.50 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris  
2. Kurangnya kosakata 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
RH : Nomor 2 kurangnya vocabulary. Yang membuat saya khawatir saat 
berbicara bahasa Inggris karena kurang dalam menghafal pembendaharaan 
kata. Nomor 5 takut membuat kesalahan  dan ditertawakan, mungkin 
karena efek dari kurangnya vocabulary tadi menyebabkan saya kurang 
siap dan melakukan kesalahan, jadinya nervous dan gugup. Jadi mereka 
biasanya akan menertawakan dan itu bisa membuat malu. Dan saya 
merasa takut kalau yang lainnya memperhatikan saya, terus jadinya lupa 
dengan materi yang sudah saya siapkan. Kadang pas maju di kelas lupa 
dengan materinya gitu jadi grogi. 
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Interviewee : Indriani Oktavia/Indri (IO) 
Sex  : Male 
Date  : Monday, 14 May 2018 
Time  : 10.15 am 
Place  : Class 
R : Indri, sudah sejak kapan belajar bahasa Inggris? 
IO : Sejak TK. 
R : selama belajar bahasa Inggris perasaanmu gimana? 
IO : Ya biasa aja gitu. 
R : Adakah yang membuat kamu senang ataupun kesulitan kalau belajar 
bahasa Inggris? 
IO : Senangnya kalau belajar bahasa inggris itu ya seperti ada game dalam 
pembelajaran, pengajarannya enak, terus kalau kesulitannya itu dari cara 
membacanya sama menyampaikannya. 
R : Apakah kamu berpikir bahwa berbicara bahasa Inggris itu sulit? 
IO : Ya sulit. 
R : Sulitnya seperti apa? 
IO : Karena bahasa Inggrisku buruk jadi kalau ingin berbicara, saya selalu 
gugup. 
R : Karena kesulitan kamu itu, apakah kamu khawatir kalau berbicara bahasa 
Inggris? 
IO : Ya khawatir kalau salah. 
R : Khawatir kalau membuat kesalahan ya? 
IO : Iya. 
R : Terus situasi seperti apalagi yang membuat kamu khawatir? 
IO : Di kelas kalau rame, kalau salah kan ditertawakan gitu. 
R : Kalau jadi pusat perhatian temen-temen dan guru itu, kamu khawatir 
gak? 
IO : Ya khawatir kalau salah, kan bedanya kalau kita bisa jadi gak khawatir. 
R : kemudian situasi seperti apa yang kamu harapkan agar tidak gugup 
ataupun khawatir kalau berbicara bahasa Inggris? 
IO : Ya sendirian aja. Kan kalau sendirian gak takut ditertawakan, gak takut 
salah jadi ya terserah gitu. 
R : Cara seperti apa yang kamu gunakan untuk mengurangi kecemasan kamu 
dalam berbicara bahasa Inggris? 
I : Ya diem aja. 
R : Diamnya ngapain? Kamu mengingat materi kamu atau gimana? 
I : Ya diem aja supaya gak dipanggil (sama guru) untuk maju. 
R : Biar gak terlalu menonjol di kelas? 
IO : Iya. 
R : Terimakasih Indri. 
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Via Whatsapp 
Date : Sunday, 10 June 2018 
Time : 19.38 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris 
2. Kurangnya kosakata 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
IO : Kalau menurut saya hampir semuanya menjadi factor kecemasan saya 
dalam berbicara bahasa Inggris. Yang pertama, karena kemampuan bahasa 
Inggris saya rendah jadi kalau disuruh ngomong bahasa Inggris agak takut 
dan nervous. Terus kosakata saya kurang dan banyak ejaan yang salah 
juga membuat saya khawatir. Dan saya juga malu kalau membuat 
kesalahan dalam berbicara bahasa Inggris walaupun di depan teman 
sekelas sendiri. Saya malu kalau temen-temen pada memperhatikan saya, 
nanti kalau salah malah ditertawakan. Karena kita belum punya 
kemampuan yang cukup jadi susah untuk mengekspresikan ide. Kalau 
ngeblank malah sering mbak, karena nervous, takut, cemas dan khawatir 
akhirnya hilang apa yang kita persiapkan sebelumnya. 
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Interviewee : Khusnul Khotimah (KK) 
Sex  : Female 
Date  : Friday, 11 May 2018 
Time  : 10.00 am 
Place  : Library 
R : Khusnul sudah sejak kapan belajar bahasa Inggrisnya? 
KK : Sejak SD kelas 4. 
R : Selama kamu belajar bahasa Inggris, perasaan kamu gimana? 
KK : Sangat menyenangkan tapi masih bingung. 
R : Apa yang membuat kamu bingung saat belajar bahasa Inggris? 
KK : Saat disuruh menghafalkan vocabnya, kadang-kadang suka mbulet. 
R : Apakah kamu berpikir kalau berbicara bahasa Inggris itu sulit? 
KK : Tidak juga, karena saya cukup percaya diri. 
R : Adakah yang membuat kamu khawatir kalau berbiacara bahasa Inggris? 
KK : Ada, ketika disuruh presentasi didepan kelas. 
R : Kemudian apa yang kamu lakukan jika berada disituasi tersebut? 
KK : Ya tetap percaya diri. 
R : Situasi seperti apalagi yang membuat kamu khawatir? 
KK : Takut kalau salah dimarahi sama gurunya. 
R : Apakah kamu takut membuat kesalahan kalau berbicara bahasa inggris? 
KK : Tidak 
R : Baiklah, terimakasih Khusnul. 
Via Whatsapp 
Date : Saturday, 9 June 2018 
Time : 18.48 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris  
2. Kurangnya kosakata 
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3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
KK : Nomor 4 mbak, kurangnya latihan membuat saya khawatir karena bagi 
saya berbicara bahasa Inggris memerlukan banyak latihan agar kita 
terbiasa. Jika tidak, maka kita akan sering membuat kesalahan. Apalagi 
dalam pengucapannya harus benar agar tidak misunderstanding. 
R : Baiklah, terimakasih Khusnul. 
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Interviewee : Faiza Amalia S (FA) 
Sex  : Female 
Date  : Saturday, 12 May 2018 
Time  : 13.30 am 
Place  : Mushola 
 
R : Faiza, sudah sejak kapan belajar bahasa Inggris? 
FA : Sejak duduk di bangku TK sampai sekarang, kurang lebih 13 tahun. 
R : Sudah lama ya. Selama belajar bahasa Inggris, bagaiman perasaan kamu? 
FA : Saya suka bahasa Inggris itu waktu SMP kebetulan saya ikut les kursus 
bahasa Inggris gitu, entah mengapa saya suka dengan bahasa Inggris. 
R : Adakah yang membuat kamu kesulitan untuk belajar bahasa Inggris? 
FA : Iya ada, itu tentu ada. Kadang kan vocabulary saya juga kurang terus 
kadang bahasa Inggris itu kan katanya di bolak-balik gitu nah takut salah 
itu juga. 
R : Maksudnya pembendaharaan kata dan pronunciationnya masih kurang 
gitu ya? 
FA : Iya. 
R : Terus apakah kamu berpikir berbicara bahasa Inggris itu sangat sulit? 
FA : Tidak juga sih. Jika kita bisa tahu artinya dan penempatannya 
jugaditempatkan sesuai dengan tata bahasa. 
R : Menurut kamu, kalau berbicara bahasaInggris itu harus sesuai dengan 
grammarnya? 
FA : Iya. 
R : Kalau tidak sesuai kamu khawatir tidak? 
FA : Iya khawatir takut salah grammarnya. 
R : Terus situasi seperti apalagi yang membuat kamu khawatir kalau 
berbicara bahasa Inggris? 
FA : Saat saya seumpama disuruh guru untuk maju ke depan dan itu dadakan 
gitu, saya belum siap apa-apa gitu saya khawatir. 
R : It means kalau disuruh maju sama guru tanpa ada persiapan kamu 
khawatir gitu ya? 
FA : Iya 
R : Terus apa yang kamu lakukan kalau berada di situasi tersebut? 
FA : Mencoba untuk percaya diri aja, terus meyakinkan diri bahwa bisa 
melakukannya. 
R : Then, apakah kamu takut jika membuat kesalahan dalam berbicara 
bahasa Inggris? 
FA : Jika saya berbicara dengan orang asli (native speaker) itu takut tapi kalau 
di sekolah sih tidak. 
R : Well, bagaimana cara kamu mengatasi kecemasan berbicara Inggrismu? 
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FA : Pertama saya percaya diri kalau kita bisa gitu, meyakinkan diri lah udah 
belajar gitu, ya sebisanya kita juga sih. 
R : Oke, terimakasih Iza. 
Via Whatsapp 
Date : Saturday, 9 June 2018 
Time : 19.08 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Kurangnya kosakata 
2. Rendahnya kemampuan bahasa Inggris 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
FA : Karena kurangnya pembendaharaan kata kadang menjadi factor 
kecemasan saya. Kurang persiapan yang matang dan ditunjuk mendadak 
oleh guru membuat saya khawatir. Kemudian saya takut jika kurang 
latihan bisa membuat saya kurang percaya diri dan terlatih. 
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Interviewee : Febriyanti Nur Aisyah (FN) 
Sex  : Female 
Date  : Saturday, 12 June 2018 
Time  : 13.20 pm 
Place  : Mushola 
R : Febri, sudah sejak kapan belajar bahasa Inggris? 
FN : Dari TK sampai sekarang. 
R : Perasaan kamu selama belajar bahasa Inggris gimana? 
FN : Rasanya kadang seneng kadang juga deg-degan terus panic. 
R : Apa yang membuat kamu seperti itu? 
FN : Kadang takut misalnya ngomong bahasa Inggrisnya kayak suka salah 
gitu. 
R : Selama belajar bahasa Inggris, adakah yang membuat kamu senang? 
FN : Ada 
R : Apa itu? 
FN : Misalkan dari gurunya gitu ngajarnya seru. 
R : Oh have fun gitu cara mengajarnya ya. 
FN : Iya. 
R : Apakah kamu berpikir bahwa berbicara bahasa Inggris itu sangat sulit? 
FN : Enggak, enggak terlalu sulit. 
R : Lalu adakah yang membuat kamu kesulitan kalau berbicara bahasa 
Inggris? 
FN : Ada 
R : Apa itu? 
FN : Vocabnya itu loh kak, aku masih kurang disitu. 
R : Apakah itu menjadi factor dari kecemasan kamu dalam berbicara bahasa 
Inggris? 
FN : Iya, kadang khawatir kalau sedang presentasi gitu. 
R : Kalau kamu berada disituasi tersebut, apa yang kamu lakukan? 
FN : Kalau lagi nervous gitu kadang suka mencairkan suasana terus misalkan 
rame gitu kan kadang gugup. 
R : Misalkan kamu menjadi pusat perhatian temen-temen kalau maju untuk 
berbicara bahasa Inggris kamu takut tidak? 
FN :  Iya, tapi misalkan percaya diri mungkin takutnya hilang. 
R : Oke, terimakasih Febri. 
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Via Whatsapp 
Date : Saturday, 9 June 2018 
Time : 18.48 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris  
2. Kurangnya kosakata 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
FN : Nomor 2 karena jarang belajar vocabulary jadi masih kurang, kalau maju 
di kelas suruh presentasi jadinya nervous. Nomor 7, kadang jadi grogi gitu 
kalau diliatin orang banyak. Dan nomor 10, karena panic gitu jadinya 
ngblank. 
R : Banyak juga ya, but it’s ok. 
FN : Emang dasarnya gak bisa bahasa Inggris soalnya, kalau disuruh ngomong 
ya grogi. 
R : Well, makasi ya Febri. 
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Interviewee : Ika Aulya Nurul Azizah (IA) 
Sex  : Female 
Date  : Tuesday, 9 May 2018 
Time  : 14.20 pm 
Place  : Class 
R : Ika sudah sejak kapan belajar bahasa Inggris? 
IA : Sejak SD, kira-kira 11 tahun. 
R : Bagaimana perasaan kamu selama belajar bahasa Inggris? 
IA : Senang sih kak. 
R : Apa yang membuat kamu senang? 
IA : Gurunya asik. 
R : Adakah yang membuat kamu kesulitan saat belajar bahasa Inggris? 
IA : Ada kak, susah ngafalin vocabularynya. 
R : Apakah kamu berpikir bahwa berbicara bahasa Inggris itu sulit? 
IA : Sangat sulit. Sulit bicaranya gimana dan hafalan vocabnya. 
R : Dari kesulitanmu itu, apakah membuat kamu khawatir? 
IA : Iya kak, gugup kalau diperhatikan sama temen lainnya. 
R : Terus situasi seperti apa yang kamu harapkan agar tidak gugup kalau 
berbicara bahasa Inggris? 
IA : Saat berlatih sendirian. 
R : Faktor apa yang membuatmu khawatir kalau berbicara bahasa Inggris? 
IA : Susah bicaranya dan takut salah. 
R : Terus apakah kamu takut membuat kesalahan saat berbicara bahasa 
Inggris? 
IA : Sangat takut. 
R : Tolong berikan saran bagaimana caranya mengurangi kecemasanmu! 
IA : Harus belajar bahasa Inggris dengan lebih giat agar lancar saat berbicara. 
R : Oke terimakasih Ika. 
IA : Sama-sama kak. 
Via Whatsapp 
Date : Tuesday, 14 June 2018 
Time : 08.10 am 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris  
2. Kurangnya kosakata 
3. Kurangnya persiapan 
4. Kurangnya latihan 
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5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
IA : Yang membuat saya cemas kalau berbicara bahasa Inggris yang pertama 
karena kosakata saya masih sangat kurang. Terus karena saya kurang 
lancar kalau disuruh berbicara atau  pun mengucapkan kata bahasa Inggris, 
takutnya membuat kesalahan dan temen-temen malah nertawain. Dan 
kesulitan saya yang lain kalau disuruh menyampaikan pendapat saya 
dengan bahasa Inggris, itu membuat saya sangat khawatir dan merasa deg-
degan. Kadang di rumah kan sudah siap-siap untuk maju ngomong bahasa 
Inggris, terus kalau sudah di depan gitu suka ngblank gak tau mau 
ngomong apa. 
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Interviewee : Indah Cahyani (IC) 
Sex  : Female 
Date  : Saturday, 12 May 2018 
Time  : 14.00 pm 
Place  : Mushola 
 
R : Indah, sudah sejak kapan belajar bahasa Inggris? 
IC : Sejak TK. 
R : Perasaan kamu selama belajar bahasa Inggris gimana? 
IC : Senang. 
R : Terus adakah yang membuat kamu kesulitan kalau belajar bahasa 
Inggris? 
IC : Ada, kosakatanya. 
R : Kosakatanya masih kurang atau gimana? 
IC : Kalau saat pengucapan kosakatanya itu mbulet. 
R : Masih sulit ya. 
IC : Iya. 
R : Apakah kamu berpikir bahwa berbicara bahasa Inggris itu sulit? 
IC : Lumayan. 
R : Apa yang membuat kamu kesulitan? 
IC : Ya itu kosakatanya masih mbulet saat pengucapannya. 
R : Kalau kamu masih kesulitan dalam pronunciation, apakah itu membuat 
kamu khawatir kalau berbicara bahasa Inggris? 
IC : Tidak juga. 
R : Terus adakah situasi yang membuat kamu khawatir kalau berbicara 
bahasa Inggris? 
IC : Ada saat disuruh berbicara bahasa Inggris di depan kelas yang dilihat 
orang banyak ya khawatir. 
R : Di depan teman-teman gitu takut? 
IC : Iya, takut kalau membuat kesalahan. 
R : Situasi seperti apa yang kamu harapkan agar tidak khawatir? 
IC : Situasinya tenang terus relax supaya tidak tegang. 
R : Kalau teman-teman semua memperhatikan, kamu khawatir tidak? Atau 
justru itu membuat kamu lebih percaya diri? 
IC : Takut, deg-degan. 
R : Takut kenapa? 
IC : Iya takut kalau mereka berpikir begini begitu. 
R : terus cara yang kamu gunakan untuk mengurangi kecemasan kamu 
gimana? 
IC : Ya dibikin enjoy aja, dipikirkan kalau teman-teman itu bayangkan aja 
gak ada orang. 
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Via Messenger 
Date : Saturday, 9 June 2018 
Time : 18.48 pm 
 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Kurangnya kosakata 
2. Rendahnya kemampuan bahasa Inggris 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
IC : Saya merasa khawatir kalau maju di kelas tapi kurang persiapan. Nanti 
jadinya kalau gak siap terus membuat kesalahan dan ditertawakan temen-
temen mbak. Apalagi kalau lupa dengan apa yang sudah saya persiapkan, 
itu membuat saya nervous karena lupa yang mau dikatakan. 
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Interviewee : Athfi Mukhodisatul Ula (AM) 
Sex  : Female 
Date  : Friday, 11 May 2018 
Time  : 11.00 am 
Place  : Library 
 
R : Atfi, sudah sejak kapan kamu belajar bahasa Inggris? 
AM : Kurang lebih selama 11 tahun. 
R : Perasaan kamu selama belajar bahasa Inggris gimana? 
AM : Saya belajar bahasa Inggris itu agak kesulitan apalagi ketika disuruh 
mengucapkan atau berbicara menggunakan bahasa Inggris. 
R : Adakah yang membuat kamu senang kalau belajar bahasa Inggris? 
AM : Iya itu ketika gurunya enak, konyol. 
R : Apakah kamu berpikir bahwa berbicara bahasa Inggris itu sangat sulit? 
AM : Ya tadi dalam mengucapkan katanya 
R : Jika yang membuat kamu kesulitan dalam berbicara bahasa Inggris tadi 
pronunciationnya, apakah itu membuat kamu khawatir kalau berbicara 
bahasa Inggris? 
AM : Nggak sih, justru itu memotivasi saya untuk lebih giat belajar bahasa 
Inggris sehingga saya mengenali kesalahan saya. 
R : Adakah situasi yang membuat kamu khawatir. 
AM : Iya 
R : Situasi seperti apa? 
AM : Ketika disuruh berbicara di depan kelas, di depan umum terus takutnya 
ditertawakan. 
R : Takut ditertawakan sama temen  ya? 
AM : Iya 
R : Kalau kamu berada di situasi tersebut, apa yang kamu lakukan? 
AM : Rasanya pengen cepet  ke kamar mandi. 
R : Apakah kamu bingung saat situasi tersebut? 
AM : Pasti bingung. 
R : terus situasi seperti apa yang kamu harapkan agar tidak khawatir kalau 
berbicara bahasa Inggris? 
AM : Di tempat yang sepi. 
R : So, factor apa yang membuat kamu khawatir kalau berbicara bahasa 
Inggris? 
AM : Itu takut ditertawakan. 
R : Then, adakah cara untuk mengurangi kecemasan kamu dalam berbicara 
bahasa Inggris? 
AM : Sering latihan di depan umum, banyak-banyak belajar cara mengucapkan 
kemudian menghafal  banyak kosakata. 
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Via Whatsapp 
Date : Saturday, 9 June 2018 
Time : 18. 07 pm 
R : Interview sebelumnya, kamu mengatakan bahwa ada beberapa kondisi 
yang membuat kamu khawatir saat berbicara bahasa Inggris. Menurutmu 
factor dibawah ini, mana yang mungkin menyebabkan kamu cemas? 
1. Rendahnya kemampuan bahasa Inggris 
2. Kurangnya kosakata 
3. Kurangnya persiapan 
4. Kurangnya latihan 
5. Takut membuat kesalahan dan takut ditertawakan 
6. Takut kehilangan muka 
7. Takut menjadi focus perhatian 
8. Takut tidak mampu mengikuti dan memahami yang lain 
9. Ketidakmampuan mengekspresikan ide 
10. Blank 
Dan alasannya apa? 
AM : Nomor 5 dan 10 mbak 
R : Tolong jelaskan sedikit 
AM : Biasanya kan kita sudah ada persiapan sebelumnya, tapi kalau sudah di 
depan biasanya itu ngeblank mau pakai bahasa Inggris itu jadinya malah 
grogi. 
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DATA CATEGORIZATION 
1. Low English Proficiency 
No 
Data 
Interviewee 
Indonesia English 
1 Emang dasarnya gak bisa 
bahasa Inggris soalnya, 
kalau disuruh ngomong ya 
grogi 
Basically, I can’t speak 
English. If I asked to speak 
I am nervous. 
Febri (FN)/ 
Female 
2 Bahasa Inggrisku buruk 
jadi kalau ingin berbicara, 
saya selalu gugup. 
My English is poor and so 
when I want to speak, I am 
always nervous. 
Indri (IO)/ 
Female 
3 Pada dasarnya emang gak 
bisa bahasa Inggris 
pastinya khawatir kalau 
disuruh ngomong. 
Basically I am not able to 
learn English. Certainly I 
worry when I am asked to 
speak up. 
Reza (MR)/ 
Male 
4 Saya tahu bahasa Inggris 
saya buruk, jadi saya 
sedikit takut berbicara 
bahasa Inggris. 
I know my English is poor, 
so I am little afraid of 
speaking English. 
Burhan 
(BA)/ Male 
5 Saya khawatir kalau 
berbicara bahasa Inggris 
karena bahasa Inggrisku 
yang masih buruk. 
I am anxious to speak 
English because my 
English is still poor. 
Bram (AY)/ 
Male 
2. Lack of Vocabulary 
No 
Data 
Interviewee 
Indonesia English 
1 Yang membuat saya 
khawatir saat berbicara 
bahasa Inggris karena 
kurang dalam menghafal 
pembendaharaan katanya. 
That makes me anxious 
when speaking English, 
because I am less 
memorizing vocabulary. 
Risma 
(RH)/ 
Female 
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2 Karena jarang belajar 
vocabulary jadi masih 
kurang, kalau maju di kelas 
suruh presentasi jadinya 
nervous. 
Because I seldom learn 
vocabulary so I am lack of 
it. When I am in front of 
class to be asked 
presentation I am nervous. 
Febri (FN)/ 
Female 
3 Terus kosakata saya kurang 
dan banyak ejaan yang 
salah juga membuat saya 
khawatir. 
My vocabulary is less and 
there are many spell that is 
wrong making me anxious. 
Indri (IO)/ 
Female 
4 Yang membuat saya cemas 
kalau berbicara bahasa 
Inggris yang pertama 
karena kosakata saya masih 
sangat kurang. 
That makes me anxious 
when speaking English is 
firstly, because my 
vocabulary is so less. 
Ika (IA)/ 
Female 
5 Karena kurangnya 
pembendaharaan kata 
kadang menjadi factor 
kecemasan saya. 
Because of my lack of 
vocabulary, it becomes my 
factor of my anxious 
sometimes. 
Faiza (FA)/ 
Female 
6 Kurangnya vocabulary 
membuat saya khawatir 
karena saya kurang banyak 
belajar dan menghafalkan 
vocab. 
Lack of vocabulary makes 
me anxious because I am 
less learning and 
memorizing the 
vocabulary. 
Dianul 
(AD)/  
Male 
7 Masih kurang dalam 
vocabularynya membuat 
saya khawatir kalau bicara 
bahasa Inggirs. 
Still less the vocabulary 
makes me anxious when 
speaking English. 
Reza (MR)/ 
Male 
8 Yang membuat saya 
khawatir karena kurang 
kurang hafalan vocabulary. 
That makes me anxious 
when lack of memorizing 
the vocabulary. 
Ryan (RP)/ 
Male 
9 Saya masih kurang 
vocabnya dan itu membuat 
I am lack of vocabulary 
and it makes me anxious. 
Udin (AR)/ 
Male 
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saya khawatir. 
10 Dan kurangnya kosakata, 
kadang bingung mau bicara 
apa karena gak tau katanya 
dalam bahasa Inggris. 
And lack of vocabulary, 
sometimes I am confused 
what should I speak 
because I do not know the 
words of English. 
Bram (AY)/ 
Male 
3. Lack of Preparation 
No 
Data 
Interviewee 
Indonesia English 
1 Kalau disuruh maju sama 
bapak ibu guru tanpa 
persiapan apapun untuk 
berbicara bahasa Inggris 
mungkin ada kata yang 
membuat saya lupa jadi 
saya grogi. 
If I am ordered to come 
forward by the teacher 
without preparation to 
speak English, maybe there 
is a word I forget. So I am 
nervous. 
Risma 
(RH)/ 
Female 
2 Saya merasa khawatir 
kalau maju di kelas tapi 
kurang persiapan. 
I feel anxious when come 
in front of class, but I am 
lack of preparation. 
Indah (IC)/ 
Female 
3 Saat saya seumpama 
disuruh guru untuk maju ke 
depan dan itu dadakan gitu, 
saya belum siap apa-apa 
gitu saya khawatir. 
When I am ordered by 
teacher to come in front of 
class and it is suddenly, I 
haven’t prepared anything, 
so I am worried. 
Faiza (FA)/ 
Female 
4 Khawatir saya ya ketika 
tiba-tiba disuruh maju 
untuk berbicara bahasa 
Inggris tapi tanpa persiapan 
dulu. Apabila ditunjuk 
untuk maju dengan bahasa 
Inggris kadang nervous. 
My anxious when suddenly 
I am ordered to speak 
English without 
preparation first. When I 
am asked in front of class 
to speak English, I am 
nervous sometimes. 
Dianul 
(AD)/  
Male 
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5 Contohnya ya coromono 
saya gak siap, saya gugup, 
dredeg gitu. Saya merasa 
khawatir kalau kurang 
persiapan, mungkin semua 
orang juga merasakan 
seperti itu. Sudah ada 
persiapan saja khawatir, 
apalagi tidak ada. 
For example, I am not 
ready. I am panic and get 
heart pounding. I feel 
anxious when I am lack of 
preparation, maybe all 
people also feel like that. 
There is already 
preparation makes me 
nervous, how no 
preparation is. 
Reza (MR)/ 
Male 
6 Ya kesulitannya kalau kita 
belum belajar, terus 
dadakan gitu. Kadang ada 
guru yang yah sekarang 
kita praktek kaya berbicara 
bahasa Inggris di depan 
gitu kadang-kadang suka 
grogi.  
Dampak dari kurangnya 
persiapan bisa sangat fatal 
untuk saya. Karena 
kecenderungan saya yang 
masih harus siap-siap 
untuk berbicara dengan 
bahasa Inggris. Kalau tidak 
ada persiapan, vocabulary 
saya bisa amburadul kak. 
My difficulty is when we 
haven’t learned, and to be 
impromptu. Sometimes, 
there  is a teacher 
Sometimes there is a 
teacher who said, “well we 
practice now” like 
speaking English in front 
of, sometimes I am 
nervous. 
The impact of lack of 
preparation can be very 
fatal to me. Because of my 
tendency that still have to 
get ready to speak English. 
If there is no preparation, 
my vocabulary can be 
shambled. 
Ryan (RP)/ 
Male 
7 Kalau ditunjuk mendadak 
suruh di depan kelas bicara 
bahasa Inggris gitu. 
Soalnya kalau gak 
When I am designated 
impromptu to speak 
English in front of class. 
And I haven’t prepared 
Udin (AR)/ 
Male 
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persiapan dulu pasti saat 
presentasi bingung. 
Sebelum bicara bahasa 
Inggris itu harus 
mempersiapkan dulu apa 
yang harus dikatakan, 
harus tahu kalau enggak ya 
gugup. 
first, certainly I am nervous 
when give presentation. 
Before speaking English I 
have to prepare first what 
should be said and 
understand the material in 
order to be not panic. 
8 Kalau disuruh ngomong 
tapi kurang persiapan ya 
gugup. 
When I am asked to speak 
with lack of preparation, it 
is panic. 
Burhan 
(BA)/  
Male 
4. Lack of Practice 
No 
Data 
Interviewee 
Indonesia English 
1 Kurangnya latihan 
membuat saya khawatir 
karena bagi saya berbicara 
bahasa Inggris memerlukan 
banyak latihan agar kita 
terbiasa. Jika tidak, maka 
kita akan sering membuat 
kesalahan. Apalagi dalam 
pengucapannya harus 
benar agar tidak 
misunderstanding. 
Lack of practice makes me 
anxious, for me speaking 
English needs more 
practices in order to be 
accustomed. If it is not, we 
will often make mistakes. 
Moreover to pronounce 
English should be right in 
order to be 
misunderstanding. 
Khusnul 
(KK)/ 
Female 
2 Kemudian saya takut jika 
kurang latihan bisa 
membuat saya kurang 
percaya diri dan terlatih. 
Then I am afraid when I 
am lack of practice. It can 
make me less confidence 
and to be trained. 
Faiza (FA)/ 
Female 
3 Kurang latihan pun juga 
membuat khawatir mbak, 
Lack of practice also 
makes me anxious, so level 
Reza (MR)/ 
Male 
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kan nanti jadinya tingkat 
kelancaran dan memahami 
materi juga kurang. 
of fluency and 
understanding the material 
is also less. 
4 Sudah bahasa Inggrisnya 
buruk, latihannya juga 
kurang, itu membuat saya 
semakin khawatir. 
My English is already 
poor, and the practice is 
less, it makes me more 
anxious. 
Bram (AY)/ 
Male 
5. Fear of Making Mistakes and being Laughed at 
No 
Data 
Interviewee 
Indonesia English 
1 Mungkin karena efek dari 
kurangnya vocabulary tadi 
menyebabkan saya kurang 
siap dan melakukan 
kesalahan, jadinya nervous 
dan gugup. Jadi mereka 
biasanya akan 
menertawakan dan itu bisa 
membuat malu. 
Maybe it is the effect of 
lack of vocabulary that 
caused me lack of 
preparation and do 
mistakes, so I am nervous 
and panic. And they will 
usually laugh me and it can 
make me shy. 
Risma 
(RH)/ 
Female 
2 Nanti jadinya kalau gak 
siap terus membuat 
kesalahan dan ditertawakan 
temen-temen mbak. 
The result of lack of 
preparation is making 
mistakes and being laughed 
at friends. 
Indah (IC)/ 
Female 
3 Saya juga malu kalau 
membuat kesalahan dalam 
berbicara bahasa Inggris 
walaupun di depan teman 
sekelas sendiri. Saya malu 
kalau temen-temen 
memperhatikan saya, nanti 
kalau salah malah 
I am shy when making 
mistakes in speaking 
English, although it is in 
front of my classmates. I 
am shy when my friends 
pay attention me, if I make 
mistakes will be laughed. 
Indri (IO)/ 
Female 
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ditertawakan. 
4 Ketika disuruh berbicara di 
depan kelas, di depan 
umum terus takutnya 
ditertawakan. 
When I am asked to speak 
in front of class, commonly 
I am afraid to be laughed. 
Athfi 
(AM)/ 
Female 
5 Terus karena saya kurang 
lancar kalau disuruh 
berbicara atau  pun 
mengucapkan kata bahasa 
Inggris, takutnya membuat 
kesalahan dan temen-
temen malah nertawain. 
Because I am not fluency 
when asked to speak or 
pronounce the words of 
English, I afraid making 
mistakes and my friends 
will laugh me.  
Ika (IA)/ 
Female 
6 Saya takut membuat 
kesalahan dan ditertawakan 
karena banyaknya 
audience, biasanya 
membuat saya grogi saat 
berbicara bahasa inggris di 
depan kelas 
I fear of making mistakes 
and being laughed at 
because there are many 
audiences. It usually makes 
me nervous when speaking 
English in front of class. 
Dianul 
(AD)/  
Male 
7 Takut ditertawakan teman-
teman kalau pas salah gitu. 
Saya juga khawatir kalau 
membuat kesalahan saat 
ngomong bahasa Inggris 
dan ditertawakan sama 
yang lainnya. 
Fear of being laughed at 
friends when making 
mistakes. I am also worry 
making mistakes when 
speaking English and being 
laughed at others. 
Burhan 
(BA)/  
Male 
8 Takut ditertawakan teman-
teman. 
Fear of being laughed at 
friends. 
Bram (AY)/  
Male 
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6. Fear of being Focus of Attention 
No 
Data 
Interviewee 
Indonesia English 
1 Saya merasa takut kalau 
yang lainnya 
memperhatikan saya, terus 
jadinya lupa dengan materi 
yang sudah saya siapkan. 
I feel afraid when others 
pay attention to me, so I 
forget the material that I 
have prepared. 
Risma 
(RH)/ 
Female 
2 Kadang jadi grogi gitu 
kalau diliatin orang 
banyak. 
Sometimes I am nervous 
when I am looked by many 
people. 
Febri (FN)/ 
Female 
3 Saat disuruh berbicara 
bahasa Inggris di depan 
kelas yang dilihat orang 
banyak ya khawatir 
When I am asked to speak 
English in front of class 
that is looked by many 
people, it makes me 
anxious. 
Indah (IC)/ 
Female 
4 Saat perhatian teman-
teman tertuju pada saya, itu 
membuat saya gugup dan 
saya hanya diam saja. 
When attention of my 
friends focuses on me, it 
makes me panic and just 
silent. 
Burhan 
(BA)/  
Male 
5 Jika saya sedang bicara dan 
temen-temen 
memperhatikan saya 
semua, saya jadi gugup dan 
grogi gitu. 
When I am speaking and 
all my friends give me 
attention, I am panic and 
nervous.  
Bram (AY)/ 
Male 
7. Inability to Express Idea 
No 
Data 
Interviewee 
Indonesia English 
1 Karena kita belum punya 
kemampuan yang cukup 
jadi susah untuk 
mengekspresikan ide. 
Because I haven’t had 
ability enough, so it is 
difficult to express the 
idea. 
Indri (IO)/ 
Female 
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2 Dan kesulitan saya yang 
lain kalau disuruh 
menyampaikan pendapat 
saya dengan bahasa 
Inggris, itu membuat saya 
sangat khawatir dan merasa 
deg-degan. 
And my other difficulty is 
when asked to convey my 
opinion by using English. 
It makes me so anxious and 
I feel nervous. 
Ika (IA)/ 
Female 
3 Saya juga kesulitan kalau 
mengekspresikan ide 
dengan menggunakan 
bahasa Inggris. Karena kan 
bahasa Inggris saya masih 
rendah jadi menghalangi 
saya untuk 
mengungkapkan ide 
dengan baik. Disitu kadang 
saya khawatir. 
I also have trouble to 
express idea by using 
English. Because my 
English is low, so it 
impedes me to reveal the 
idea well. Sometimes it 
makes me anxious. 
Reza (MR)/ 
Male 
8. Memory Disassociation 
No 
Data 
Interviewee 
Indonesia English 
1 Kadang pas maju di kelas 
lupa dengan materinya gitu 
jadi grogi. 
Sometimes when I am in 
front of class, then I forget 
the material. It makes me 
nervous. 
Risma 
(RH)/ 
Female 
2 Karena panic gitu jadinya 
ngblank. 
Because of panic, so I am 
blank. 
Febri (FN)/ 
Female 
3 Apalagi kalau lupa dengan 
apa yang sudah saya 
persiapkan, itu membuat 
saya nervous karena lupa 
yang mau dikatakan. 
When I forget by what I 
have prepared, it makes me 
nervous because of 
forgetting what I should 
say. 
Indah (IC)/ 
Female 
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4 Kalau ngeblank malah 
sering mbak, karena 
nervous, takut, cemas dan 
khawatir akhirnya hilang 
apa yang kita persiapkan 
sebelumnya. 
Exactly I am often blank 
caused of nervous, fear, 
anxious, and worry. Finally 
it is lose what I have 
prepared before. 
Indri (IO)/ 
Female 
5 Biasanya kan kita sudah 
ada persiapan sebelumnya, 
tapi kalau sudah di depan 
biasanya itu ngeblank mau 
pakai bahasa Inggris itu 
jadinya malah grogi. 
Usually we have prepared 
before, but when I am in 
front of class, I am blank 
using English. Finally I am 
nervous. 
Athfi 
(AM)/ 
Female 
6 Kadang di rumah kan 
sudah siap-siap untuk maju 
ngomong bahasa Inggris, 
terus kalau sudah di depan 
gitu suka ngblank gak tau 
mau ngomong apa. 
Sometimes, I am in home 
have prepared to come 
forward speaking English, 
when I am in front of class, 
I am blank and I don’t 
know what I should say. 
Ika (IA)/ 
Female 
7 Kalau maju gitu kadang 
lupa harus mengatakan 
apa, jadinya panas dingin 
gitu. 
When I am in front of 
class, sometimes I forget 
what I should say, and it 
makes me feverishly. 
Burhan 
(BA)/  
Male 
8 Kadang juga saya bingung 
karena lupa dengan materi 
yang ingin saya sampaikan, 
jadi saya tidak bisa berpikir 
apapun. 
Sometimes I am also 
confused because I forget 
the material that I want to 
convey, so I am blank. 
Bram (AY)/ 
Male 
 
 
 
155 
 
 
 
Table of Frequency of Factors that Caused Speaking English Anxiety 
No Factor Male 
(6 students) 
Female 
(8 students) 
1 Low English Proficiency 3 2 
2 Lack of Vocabulary 5 5 
3 Lack of Preparation 5 3 
4 Lack of Practice 2 2 
5 Fear of Making Mistakes and being 
Laughed at 
3 5 
6 Fear of Losing Face - - 
7 Fear of being Focus of Attention 2 3 
8 Fear of being Unable to Follow and 
Understand Others 
- - 
9 Inability to Express Idea 1 2 
10 Memory Disassociation 2 6 
 
Male Students 
1. Low English Proficiency 
 
 
 x 100% = 50% 
2. Lack of Vocabulary 
 
 
 x 100% = 83.3% 
3. Lack of Preparation 
 
 
 x 100% = 83.3% 
4. Lack of Practice 
 
 
 x 100% = 33.3% 
5. Fear of Making Mistakes and 
being Laughed at 
 
 
 x 100% = 50% 
6. Fear of being Focus of Attention 
 
 
 x 100% = 33.3% 
7. Inability to Express Idea 
 
 
 x 100% = 16.7% 
8. Memory Disassociation 
 
 
 x 100% = 33.3% 
 
Female Students 
1. Low English Proficiency 
 
 
 x 100% = 25% 
2. Lack of Vocabulary 
 
 
 x 100% = 62.5% 
3. Lack of Preparation 
 
 
 x 100% = 37.5% 
4. Lack of Practice 
 
 
 x 100% = 25% 
5. Fear of Making Mistakes and 
being Laughed at 
 
 
 x 100% = 62.5% 
6. Fear of being Focus of Attention 
 
 
 x 100% = 37.5% 
7. Inability to Express Idea 
 
 
 x 100% = 25% 
8. Memory Disassociation 
 
 
 x 100% = 75% 
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